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1.
WRIT 3 — PR Fo AR SR S AT MR DUE R 5 2 T K
A Call for Further Studies on the Impacts
Of Mobile Devices and Social Net-workings on TCSL and LCSL

Robert S. Chen
(University of British Columbia, Canada)

In today’s Internet era, there is no doubt that internet, mobile devices, and social net-workings
have brought inevitable impacts on modern life. New generations of students in higher education
are becoming more proficient at using these devices. These technologies help shape their
personal identification, certainly their learning behaviors. These portable electronic devices may
be wireless-equipped laptop, notebook, iPhone and iPad, which perform the same functions as
desktop computing platforms. The portability of mobile devices and their ability to connect to
the internet promise an access anytime and anywhere to online learning materials and
interactions, besides a useful tool to record in real time via voice, visual, text, or multimedia.
Indeed, the mobile phone technology is opening up truly new and exciting ways of teaching and
learning.

Furthermore, the combination of mobile devices with social networking sites, such as Facebook,
Blog, and Twitter, has cast a new frontier for everything from entertainment to education. We are
witnessing an ongoing transformation of social interactions, personal identities, self-esteem,
communication and expression skills, and learning and creative processes. The situation begs a
calling for further studies on effective applications and impacts of mobile device and social net-
workings on teaching and learning Chinese as a second language. Some immediate and essential
studies include:

How can we incorporate these technologies into our curriculum?

How can we effectively apply these technologies into our teaching?

How can we use mobile devices for active and reflective learning?

How can these technologies benefits student in language learning?

How will text making change and impact student literacy?

How can we compensate the information fragmentation on mobile devices?
How will these technologies change the shape and authority of the classroom?
How will these technologies lead to the idea of “de-schooling”?

In a word, the Internet, mobile devices, and social net-workings have certainly shaped new
generations of students in higher education. The 7th Canadian TCSL International Conference
thereupon calls for this symposium to address the impacts of these technologies on TCSL or
LCSL. The Canadian TCSL Association will continue to encourage and incorporate further
studies on these aspects.
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3.
SHABRAEBFRXERLEF TR
The Application of Multimedia Technologies
In Teaching Vocabulary to International Chinese Students
BRF

(F B R REKRFERHE FIR)

HE HEARKFHRAYARLE, ZHARRKEBRGEHR SO EARAf2 &N
HFEFRPPRIT )28 A; SEAFR T AfE AXRER, RMeftF g &6
HIFREHFFH, mARBRE IR FAR. ZHRARRERREELEF T
B9 R, MR B ERAEVUTILAEERSET: (1) LE)EHT; (2) #EME S
LAk #EK S, (3) BREFE,

A3 ZEAHK BRGERILHESE 2 A

Abstract: With the rapid development of modern educational technology, the multimedia
technologies are widely applied in all kinds of class of international Chinese teaching. In
using these technologies, we can enrich our international Chinese teaching method and get
better teaching results. The using of multimedia in international Chinese teaching is more
effective in the following types of vocabulary teaching: (1) cultural words; (2) the abstract
meaning and usage of words; (3) chunks.

Key words: multimedia technique international Chinese teaching of vocabulary
application

MAEMAFHARGREARFRENEH, LEERERST, BFEEAERERA
TEMRAFENKFRAT, CBRALR, ZREAHFREEAE, . B, LWL
REI, fiLF A RN EANEF S HT@egR%, A BERFESRFE. —
LN R, FAXAEFIFO IR AP AL, FELSFELD, AR BT amE,
RTHF, ARNTRESHFRE; K “F" W mms, RIASNFERKNE, 1%
HEE, REETHES. " RielTESERHF AR, ELAESBRERGRSE,
L EH R RAVRE B A3 20 A BB R E AR BT R F R, AL L
FNFLHF R R, AL F MR, WA 6 X3 3T £ 382 b 47
ERANGIE 2 20

= BHABREARALEETOE R
(—) XA EH S

SOEERES ER AR — R LIS, AR R & KN & R LA
Lo BIRSUEHS T 2REHM, RIETAEIMASGEHM O F K, AP EHT
P By BAG AL 5, R AT B A JEF Ke9hE, sk, B4, R
AR — B3R RAS A6 A 469 B A &id 55, R P XA LAEE S, © S E#I%
X AT BT, de BRIE R kAR Bk, ARAEAREEAAE A MR A S, X
B4 RAFE S HARBRK AN EZRGRYE, ERARAETRARDEE TR 7k,
FLAEF Bh 57 4 A E 2P AR B AT IE
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tbde, X “BITEEM. EF. G, £, P LE, M, &F. PEE.
E. EZ. KA FiEHEN, BT AL FARETETFE K A0 X EFH OGN ;
LR, AEMLTARSFMHITRE T ERIBZHGHFEILT, WTALS AR
“FR, TERAEREL AN, BB RNGELE P,

T ARG, IAEEEA S AP E A RRE, SRR, T B A AWE
RFWHE, 40 R RIESBAHAL B RKE S, ALY RS AEH XKML
B0 ik, LR B A AR L, LRt it F A AWM B b B XiLey ik /.
Blde, (HHAESGEY (MBR T B F 2 M) 5 48 RRLH (KA LT TAN. BRI “FK
B AEAEH LREMT W EeEE, RUFHE CREIN SR ARLEEEN, X
Ho P EALTRE" A FERCIFRIFH, EAEDH, BT RRE—BAF
BB RTEARRLEAEE, REFAER BB LT RAE SR, FAERE,
AR BT AN IES, MANBEIANEA TAEEGHER,

Fde (FERNGERA) (F—M) 695 17 R GEAHAAIIAREZE). o R
B R (LEF ARG S LB A) A PPT &Rk, LT AL 4 A Wk
T RRE ’f%?ﬁ‘k"]‘iﬂﬁ%ﬁﬁ##ﬁw BAEIEF A TR 61600 435 “1287 &S,

(=) 1M E &L R ka3

T E LR E, RMNEFERET A ZHEAEKR, B A X3 @R ET
A AN T T AR SRS § 40735, B B AATA S 4RAR 01 i%35 IR,
AT BY 8 5 A R AR Lo FRAIEW, dohb i Bh BUEAR, 30T AR MR T35
B & LA ok, EF A RAFHIL L

Hh % F LG5 1R 4E R 234 1EE B U K RE T . SUERICE L8 K
e ZEPET ol BARE R AR, B b R L6999 3E R e M 2 E LR
BT AL S BARHAR LR T IA TR AR R, Wm0 P4 IR, T fe
i 95,

Plha, BhiE) “id7, T e CE W9F ARk, AANT B E A RKE B E
o AL

H(guo): O—fzkthd ik, (BA) d+ART, THRHRLERKR, %
LTUFAZEDSBD %, (%)
E=F, KRLT kAT ES, (BR) 92K T—%k, b7 EBLAHRS,
ALTAHC, (ZH)
@R “iL” (gud) &9 ik:
YA ARKS, RiLEAR, (WiF, &7 “§27)
HeLid AT, (B3, R “E27)

7 (lido): DEEERREERRXTET. (AB) 2 ZEEH—4F, 37T
RKEFE], SFREERHAT. (L)
BOXHFLRATTHT. (AA) dXMHFRAE, RKTILL, S RL
TR A& (ZA%)

QR “T7 (le) 8y A ik:
HEREERZTG? LERAER. GHERA) (337, kT “ZR”)
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TIHERALTHET . (B8, 2T “2R")
% (zhué): ORI AKEEE AT, RARF LR Z % 5 AT (BH)
= FEX AR AENE U E R E B, XS AT . (HFH)
M EBENALKE? (BR) I FHENALKE? (F5)
QR T815 “&” (zhe) &9 F ik
EAEE SR Z 0923 MR8 7 —2&69, GHER R ) (Bh18, R TKEH
#4)
MAFEHEREHOAELIN! (ALaBR—KER) (8118, ATREGHFL)

EA AR S U S50 5T AR KA S R LA ik AT & U e R R 0 BR, AT
A0 R F TR A B, BRI ET .

(Z) By

B F T 89 AR X AniE 13 B2k F 6978 2% 983k (chunks) 5 X & 2L, 390
FriR A A f iR BN R B — AR AR “IEILiE % (lexicogrammar) 7, X
BATGIIb . BRAEABILE RS AR, A5 PR, m AL ESRE4
IR, AR5 ARG ) A BARE T A Y s S e WK R . B, AR B3R
RN G #4853, FEF A TRIEERGHF, BHlde:

Ve &1 Qs RITETD B B, RAVT ARSI R XEE, N5 E B
FmFERREABXFO T (HFRMNBRERLFOH X)), K5 RREWG T Kk
FAG B F: BAA, FEALFEERXFIME, 223N A BN ALIFIRE, 2
& RPPTR B BT “Xfeeeee kil 898 F:

st HAA, $FEARB, BRFAE, /FXFsHE RAA, $hE AR E,
sHAEM AL BRI AR, BRXFRME, /FRFIEMNAL B ARBFARME,

VAL RGBSR “FFeeenes KA BXRENRETIRT, FIAM, MXE A ELR
ST AR B R 3047 o Jo AT LB iR — 2 Al “90 /37 RiA®y e F, A
JG ik A Ay X eeeees R 88T IRT AW, 35X TiERGZHEREFHT
HAELINET .

=, 3EER

BRSEARE KA PIF IR ST RAVGY G BIE R, 188 %0 & B 2“8 T 2.
AFE” Rkt F R, RERE “H” OB AMEANLE, ALILFENEESD
HAAFIERERE05 3] £,

EE

(1] #3e2, (OEZPARHFRART: TR SR FRFIT RS R &), & (BRUEHF
F A8, 5/2011, W 123,

(2] =8, (RBEGLFFGHT), B (EREHFF2EM), 4/2011, 7T 25,
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4.

MK IR A5 T H L B R
The Great Wall Chinese Software and CCAI
FFH
(PEPRRAEXRFEREE FE)

BE: KWMSGER AR Ao 2B RN Kty SR T 8, AHFF6 Y
S, EHL MIF, TRAZAREMAARF ZAN K, RIFFRAANRA, IRL,
2 840, RBENAEES NG EF, RE LG E AN XNOHEHRREFIKZR | 42
KA HAR . KIMIGE L BEA T ke X R AR T, AR BRI 2L
BN, 20N, B Tlf R EHFOANAT @, KRELSERILT T H A
BB # 5 (CCAL) &9 BHAX 4% %o

Faia . KWUE i E MBI GE R

Abstract: The Great Wall Chinese software is a multimedia teaching software based
on computer and internet, with a platform combining systems of study, management,
evaluation, resources and long-distance virtual community together. It emphasizes
personalized, communicative, informative, standardized and combined teaching. Local
area network teaching and single version are two commonly-used forms. This software
absorbs teaching ideas of Audio-visual Method and Communicative Method, with
advantages of artificial intelligence, integration, time and space-crossing and flexibility.
It embodies CCAI features of this era.

Key words: Great-wall Chinese Chinese-Computer Assisted Instruction (CCAI)

—. XTFRREXE

KRR E A G iAo B 26 AR N K pk, R EIRGERFAR A KPR E D 44 K
PBANKFIE, BREBRBETALY—E2 LR M4, CELSTEFTIRA
FoF BN FIRABK, RANKLNR, HRTE, BRTRATF, EAHSETS
EIAARE. B, KIRELZ—FE T R SRR R R IF R EHK
FAEX, UERFIFZNOGETRRAN N EZZ B4R, B AR SHEERRSE. F4
WAE, B, REARGZEIMF S LF I X, KRB SIKS 3 3t F AKX 5
ARG EEREX, REFEUHFTR, QF I ERENARLGFEIFTE, A
HARENITR M E . TR KT GES ) H0E K.

(=) K IR B0 A%

KIRXGE £ B8 XA SGEET R, WA SMAERSES, MRE KDL
B SGES A FH, RIAUARKTHANZZFH, SAMEL, Rk, £
A, FRENA S XN HF, AHFFER&RFI. FHE, Wi, HRAZALE
WMARFRGA—IK, HFT, HF, WHEERHFFAREL TV IHE
R, MEARIEME, iy, THi., B IR, FEINGE AR ol
SAE N G XN B H T4 P,

(=) KB 094K &
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KW BEB RO KITTBEAAZ L, AB5R, BFAE, 31T/, 24

RAEESNANBHG N, & ZE 1300 NiEE, 156 NiEE b, 262 NFE 5,
AR E P8 “XIR— A" KRNEBARH., MAERRELE, FAENE N4
T AL

Losson 1 o mimn_pog] meRn yo g sEiw |

CHARIEM” R BT XARILE, BT AR AECH R T RETIEA. EA.
BEF,PAFTERNEN, FHFAEARMRRLIEZAR, KBS, “RiziEG”
AL F I HEEG T EER T, FEHIERG T, BRI IE IR IE 0 AL
B, BT AFNETIRARARETMEN, “KILE” A EMELH LA
L, EFAEFRFRHBFLR, AEHRE, ZTFEEMMETHTHL, K@K
AT, “BEMR” RAEFEEBEMGFE S F, FIHT 2R k3
TR RR IR, 384, BB —iRA9 IR So “HAEIIZA” aisE 57,
Bk, XF, BEEFENLEY, FARBIFTRTEXF. pHHBMFEH X%
XF, AME R GERIA, B R THT E o b,

EFRBOREAE (RFEE),. TRBALE B 2E2HF) FHBpiRf (e
%) FaFhAAR, BLARE.

=, KBGEHFERE

KB R T a9 B R L3 B3R R AR 2 5| 3 XA AR . ATH 8
if www. greatwal Ichinese.cn F4&, REAEXHFIHETIRS, ERFLET T4 &R
AAaftR, REBRTERIBRIORESBARKE, LERZI T FNHHRARL
EHEAN, AEEREmZHFOIAL, R WG PC 4555 A KRB
BOHFRSEE, BT RER, RELE—6 ST ENH T UL RT
JRBREHF, ERATAIMRFE,

KER RT3 H AR RBGENHRZ—, KRG HBRMA L AKX, B
PR IEGFI] EEFERAETRLEIF RRARFHHBAA, ARAL
HOSEREE, HRAAEY LSR5, #IFA| R BLE G PPT 34785 .
FITA A BIT BT T, LRBREIFE KK TE, BT ORER. HFE. A,
FEERE I, WA ER, CTAFEHEKS, BTHRNBIIEZXA S, #
BEANE KA E L RITHRGRAE ., EEARKFERT, KRMNZRTOHXKF
XA FITHRMGER, AT HE X (KR E+HEAS+TE) R KEAH8
X (K iE Z TR+ F) o
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HTH RSB IR 09 R I/ 8 AR — TR, 2 R F AR
AREWMEFA, ROGIE, HFHE) 188, 48 20 R, BHELEIFR R
B, TRREBHM —EWHOHF AR, — MK, THEFEEST K,
AR ACRAE, B RO F IR, D4 BT m—HW, BFHERTERT.
R FF4E 3R Z 3B TER K, REKINIE, AR F LR, KE /T8,
B FRIRAFEROEFART L —, HELELSRI IR — 2 5 IF LA %4
iR, AARAARGLED D BRGWERING, FRHEKTE LR, FH—K
N, RO RIE A E BT, AR A A A,

KIRRiEHBIPE AL B RIFE B RBHRF NS, 45 AT AH,
A AT X— AR TAH), HFAGRFZE LA AP LATBFOE KT X,
Bl A TR LR FIAEL . BIFAEKF T, IFR EIELME] P R,
o B FAEE . BARFEIEE, ABAT. HFINEA, NBRAINAL; HITH
SR LT E XA R SHENES, AR, ILFATHZE, B R A4,

HEBERBEEF, EFAMES-IFAERFEA L, FRARGEINESELTE.
Ao RIBEZIEARB R AN M A ZHGEYE, AHFEGNL. AT, B
B, R HEARFFROKR, ik, wE. MAEBEF. #45E59%F, 2 A PPT
PR REMFRITE R, REZRAREGREEISG, RABRS, 54K LY
TR, REGAHM, EHRFFERFRMRA, BA 3D ZHRGRLIEF AT
FEGEEN . HMFHIANTE LR G AH FAMEAAE R, HEE A
FERA R, EIRY, A d ISR, LN AT IRBGFED R, AW
FHFEN—ADINRFRT, BLTREGEERE—, £Fh6adm > £RNE
A F, TR 2R T A4,

= XRTRAXBEBHILERE
(=) HFEL

KRB LZ A T AT ke R HF L, AL R % RS 342 PR
B A% B AR Bt 3X 7 A 20 52 ok A9 4% 4iE

1. ATk eg 45 4E

KR iE (1) ZRIT NG LRAB — 2w &S, £X—Hx A E3tiT;
(2) J 24 AN, M. B, EFIRAN XFRANF SRR, BIRHR,
A A AR BIFOGERE; (3) REBEFTRMHETET AL, MFEARER
BEX W iEEFEY, BUAFRRFNE R, ZHHARFENFINE; (4) F4%
o, JE A AR R GE AL B, DME T A R AL, R ER
TV RARARNFAEEE, | RRAATHRLE S0 KX, IR 669+ %) Bo%,
HF HORIZ AR G T 38 SALTE R IR LN A= i 538 5 A RAT

2. RIREG4HIE
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B EER, RKMGEAFAFRTRE R, ERFILAIFN. AL, KME
B B AFA BN R Z DA E AN, AZLN B A TR LT, wE Gk
KA B, FIMA. Wdh. &R, dTe3E, F, RIT. BRFF. @dEm
(EARIEAR) . MR S) GRiEE) Amad Rk (BMIR) ZAAF RkaaH
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BTN, LARMKXZETOIR, S EREIL%, OFEiET. XF. THHE
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(=) KWMEHHRBERE
KRB KRB T 2R AAEATEAN T & :

AR BT AT AN E, LTIRAEFTFRXFHE, HHLEBARED
%oy E BB H T R T

LA BUK, B, 25, ff]uﬁﬂ):_,%“—j-‘gﬂ’&%%ﬁ/i\‘% —IR, B
AL VAH) B IR B8 MR, /\% ‘Vé%\ TR Gk, BAEH A S %17,

AAHFE M B REIRE L0F 04, LB R KIRXEF 6 G,
41%/%«5)?:\%—3— NFetRGERiE, REAAFARSWAETH T —RALAAFIHFR
AT, A mAE,

REMWR: HFENERZZKRRREH, F. 18, EFE, L, REFREE
AR DY B RINRERE, FIFTAGEERH, ROIFRAN
R ERF IR, AR TR F D %A,

LR, KWMIGBLBAE R RE, thde: WRFEERERELRS; 20
B A TR R B AR A B R, LA 6 AL S AT 8
BN AR, MIA SIS KT 05 5) 41 FIEAT, A a2
B KTl Jo KT B 05 5 4 PR 155 7 A A M A i o 5 B B
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(=) MK IRXiE% CCAl a9 3%

CCAl ( Chinese Computer Assisted Instruction) BpitE dLihshiiE# 5,
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MBFSEFRAREA, FAR—A LGOI, AKRETHHREE T4
Fl, ASEIRIFAmin ey b F R 83%, ITiL 1% oA A B Akt ol Bl & —hoit
WFABES. ARRTAE, RARRRT T X, FLERF IR RS ITIC
A EL B AL R, AT 3R AT 09 £ R BEITIT 4 15%, AL ST 3R 15 89 4 iR Ak 1T 49 25%,
e [B) B4 P X ) AP BEARFE AE 45 L A IR 2 65%. ° CCAl HF R AKABELE TR A
BiETHAE, WFAMRED, EXRHFIFAE. £, A&, R, H##R
KRG, A flash LLiEFHENTH—F0H, KRR T F I &,

K IE RS RILT CCAl MBHRAF & B—, R T ik it 5 A s A
B, R SBARERGESEER, WHEEEM, EETHENE F=, HIT
St £ COAL 8 & AL VURT 89 1R 5 TR T K A28y 3K, 2] #4745 . 5 =, CCAl
T—RRBEG— DA RERG TR, ®T U+ 11003F KRR, MAHFH
X, Eh R —I1R M AL, H9, CCAl WLk BMHhsk. F5IH4& Ao TH
. FBGER G, FLEE., F R ERAE, AT PR A F 36— A
FEFEAM, | CCAl AR AMASRBIAE] 5 5] H/MR4FH £ 7, B R% L s
BFAkE EFRPRRE, TERNE, ERBRGEFTAT. AEIASAELLE
W, AEARIT BMEHR N,

QB RGBT ARE ) T AU B SRR AR A — AP B A H S T B A
B BIRZINGANFE . MAILEF, TALTGERF O R R — AP IR0 H A
X, HFRAMBEAETEY K, TAGERTFLCE RN B FREHRITEZ
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R, TRMAGE, MEMFERGH T, MEAEREEFREFF LG EHRE,
CCAl 5 R IZARRARE Z491E F .

(W) “KIRRiE” APP & A 69 & 2

APP f Jy — AP 1 Bp B T B A BAKRYFT RS, AHRE ) ZIFAT, AT
BT A EAEARXTARAGAEERFIZX, AALFROESHMYE F0, “K
WGE” BASH APP & Ao di R AE 09 R ., O A TR ek EEATR,
BT G EGE, W CKRIMIGET BRI RE APP 4945, L. REGH
BARLEL, R RARESF ] T XA BEM,

P B SMEARIRE, 3= RN 5] 2008 47 7 A i iPhone & A HJE, AFFa9RT
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5.
% (BLOG) #i8h ¥ &t shaE Mk F 0kt 5 %Kk
Design and Implement of Blog—
Assisting the Teaching of Intermediate Chinese Reading Comprehension

ke
(F B4 @ IFE K5 B IR AT 2/ A0 % K& ST ARALT F %)

W& REGRGAHIT, Hb . REH Pl i IR AP HE XA ik B T 49
FHG, ERAEEBRRKERNERFRELT. ATHFRR, #HM. #HFEHL,
WEALAR R IL® d it 695 %18 % (Blog) A8 FARM T —ASH a9
Fo, RBRRERFHREING, MikhRk, B L5 HMESE D, Mk,
W BN R LAk, WP EREN, R b B IGEF R H F R4 TR AME
G R XA B, A 8D T RALIE i 52 09 30UR

Kei: ohiGE MiEHF 1HE (Blog)

Abstract: It is found in the practice of teaching Chinese Reading Comprehension that the
teacher-centred, textbook-centred and classroom-based teaching modal can hardly
achieve its expected aim. Therefore, it is imperative to use modern information
technology to improve it. An Intermediate Chinese Reading Blog designed in accordance
with the syllabus, textbook, learners, survey and related theories provides learners with a
platform for reading training, which is able to combine classroom teaching with
after-class training, combine reading with speaking and writing, combine self-study with
collaborative learning, combine reading instruction with reading training and test.
Preliminary experiment shows that the deficiencies of traditional teaching modal can be
made up and the teaching effectiveness can be optimized with my blog-aided teaching of
intermediate Chinese reading comprehension.

Key words: Chinese as a foreign language reading instruction Blog

Pl PR A N SGEHF R A — T E WAV AIR, deaRGFFIENES
R REETEEZNER. Ad, AT R, Hi2RALXAIRGFAETAHAGEMN,
Bl R ey B R RIKT 2 5 RFT R, HIRROFIZXREIRIRAZ, RELE
BZHEANTE: —RGFENGERIRFT T HRMATL, HEBEEE, AR
{EARA ST P 3 = A R a4 R PIRA A BT 2k, RN, BRI RGR, XML
ARG FAENEENAB, ZRZIFORF T EEAFRLEF AN E K, dofT
WG FARRRERIR, LROCIEERZ I E; hofTIRAN L H A 69 B,
T RN P AR . e IR PR 3 52 P a9 AR AR R 2, A SR
%, AL B FOICE, PUUREURHITA TS, AHKM AP, iREH P
B9 4% G 2] 1R 3 AR X B AR AR i e ) B, AN GEH T R B A E, 5
AFHBERGIEF AL (FRIEFH, 2001), KR EEFETFH HIEE (Blog)
b BSGE IR Y, AR T EEFOIR, RS EHFORERRENE
X G % At Fe 5 Ho
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= WERBEREFHLREATITNT
(=) WEHP A EHF LT

15 % (Blog) 89 A& % Z Web log, P XL EEZR“WL A E”, C 2 4% E-mail. BBS .
IMZ G0 %A MR TN, A SHBEE, HEEME, SRR, TEFHRF
L, RRGIRONAN EHLH, REEHFWEAETX, IREAEHOFEI 7
Ko BAVINA, EINEEFHINATINSGE R F AT LB, B, AHEEY
RAMREE, CA—TTERERBOEEINN SR BT 224 k0, Bm,
IREFF LT RE NG R TTAGE, RELEEHITRENE] ., ARAERET
AAGFERBE-ANZNGTFE, REXEGOHEMHRET. Lk, KEF4E
BFIERERE, FAROREAREED AW IREIARACTLEN “E-learning I
R Ao R B EAR”, BAK ARG LKEEMHEDEE FERE, NE
ZROBLE . B LR TR, BRIk, F AR M. HEAR
BB, RRBERLFLT K, TUHRGFANXI—FL, ILMNETLE
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6.

AJRHE R KRBT GERF LS R
New Research into the Brain and its Implications
For Teaching Chinese as a Foreign/Second Language
Frank Lixing Tang /& 77 4T, Robin Harvey 1 7 #%
(New York University, USA)

Recent brain research has revealed new insights in the understanding of the human
brain. Many of these insights — that the human brain is meaningful, curious and
emotional, among others -- have strong impact on the teaching and learning of foreign
languages, including Chinese. This article will begin with an overview of several
brain-based teaching principles, which will be followed by a discussion of the
application of these principles in the practice of teaching Chinese as a foreign
language.

New Research about the brain

Much new research exists about the human brain (Jensen, 2005, Caine, McClintic &
Klimek 2005, Sousa 2006), with strong implications for moving into a form of
teaching that more fully utilizes the brain’s capacity and capabilities. Some of these
findings are listed below:

. The human brain is always growing (AR ZEAWT LA A . In the past it was
believed that when adulthood was reached brain cells would begin to die, or at least
would not continue to grow. Scientists have now found that even in adulthood our
brain cells continue to grow and even continue to make new connections. This is why
some adults can continue to learn foreign languages even in adulthood.

. The human brain is adaptive (A XA JE% 58 0 &E R PED) . It is always
changing; brain cells are always making new connections, and these changes and new
connections are due to ever-changing environmental factors and experiences
undergone by the human brain.

. The human brain is emotional (A Jixi 7 A 58 24 /& 1% ) . Thoughts and
emotions originate in separate areas of the brain, but their paths cross and they are
intimately related. In the face of threat or pressure, the human brain goes into survival
mode, and the ability to reason and learn is reduced. Jensen (2001) says: “Survival
always overrides pattern-detection and complex problem solving. Students are less
able to understand connections or detect larger levels of organization... Learning
narrows to the memorization of isolated facts.”

. The human brain is meaningful (AN ASW7 3% 5k & 30D . To the human brain,
the deeper, hidden (inner) meaning is more interesting than pure fact (Caine & Caine,
1994), and the brain seeks deeper meaning and connections from simple information.
Information that is meaningful is more easily stored and remembered (Sousa, 2006).
The brain searches for meaning through patterning. Patterning allows for the storage
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and connection of information into meaningful categories. People learn and remember
things in stories as stories are often meaningful.

. The human brain is curious (A\WX78i# 1 %) . The brain is curious about
new experiences and stimulated by new ideas and new challenges, and tends to
become more active when exposed to new ideas and challenges.

. The human brain is social (A /i & Xk 4L%2) . The brain enjoys social
interaction, especially oral interaction, reaction and response (Caine & Caine 1991).
Language learning becomes more effective in a learner friendly setting where
scaffolding, cooperative learning, and social interaction take place.

. The human brain uses both conscious and subconscious capabilities (A ik =
A TE R R 2% 2T 188 /1) . Extended to teaching and learning, this means that
knowledge is not just learned in the classroom from a teacher’s explicit teaching.
Successful language learners extend their learning beyond the textbook and the
classroom.  This new understanding of the brain’s capabilities supports Krashen’s
theory of learning vs. acquisition of a foreign language (1981).

. The human brain is unique (& NBIKIGESANSAHIE] D) . Every brain is
different from every other brain, due to different environments before birth and
different experiences after birth (Jensen, 2005, P 113). Because we recognize this, we
also recognize that different brains possess different learning styles. Gardner’s theory
of multiple intelligences (1993) opened the window for better understanding of the
brain’s powers.

Implications for Educators

While traditional grammatical exercises, substitution drills, and pattern practice still
have a place of prominence in many foreign language classrooms, research shows that
this type of instruction alone does not challenge the brain’s full capabilities. Instead,
this type of language learning frequently creates a more stressful, competitive
environment where language is ultimately disconnected from meaning and from
students’ interests.

Rather, Chinese teachers must work to create a more stress-free, intellectually
challenging environment, where students’ anxiety is low and the thinking skills are
high level; in which students work together with the teacher in a cooperative social
environment where success or failure is due to the effort of the entire group (Johnson
and Johnson), and the goal is to discover, create and share meaning, culture,
knowledge and their experience through the medium of the Chinese language. In this
classroom environment, language exists as the tool for communication of ideas — the
same purpose language serves outside the classroom. As Galal Walker (1998) states,
“... learners of the language do not learn Chinese; they learn to do things in Chinese.
The more things they can do in Chinese, the more expert they are in the language.”

In addition, language retention rates in this type of classroom are high as compared to
the traditional, drill-based classroom, as shown in the learning pyramid below.
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Learning Average Retention
Pyramid Hate
yr Lecture %

Natlonal Training Laboratorta s
et / Reading \ 10%
W / Audio -Visual \ 200
| / Demonsiration \
L/ \
" Discussion Group 50F

I

Practice by Doing \ 7Fh

/ Teach Others / Immediate Use \90%

These principles can be expressed more succinctly as follows:

1) Create an educational environment that is relaxed yet challenging, to suit the
emotional brain.

2) Create a meaningful and purposeful second language learning environment, to
engage the meaningful brain.

3) Employ a many-faceted approach to materials and new topics, to suit the
curious brain.

4) Emphasize both individual and cooperative learning, to engage the social brain.
5) Offer opportunities for both conscious and subconscious learning.

Methods and activities for the brain-based foreign language classroom

As described earlier in this article, a brain-based approach to second language teaching
creates an ideal environment for language learning and retention. Here we will discuss
several classroom activities for activating brain-based learning and creating the vibrant
language learning environment described in the previous section. These activities can
be adapted to all levels of language learners in age and skill appropriate ways. For
example, younger students might dictate their stories to a teacher, rather than write
them down, and older students may handwrite or type their own work.

BERMRH

Engages: social brain, curious brain

Learning Goals: Students will build listening comprehension and reasoning skills.

In this brief activity, which can be used as a warm-up or do now at the beginning of
class, the teacher (or a student) presents three personal statements to the class. The
class must determine if the set of statements is true or false. More experienced
students must explain why they believe the statements are true or false. For example, a
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teacher may state: “FREFEE N, AW %56, FTIEHF M.~ The students would
then determine if the statements are true or false, and point out the reason the
statement is false (for example, “ZJii# A M. ) These statements can become more
and more complex as student language progresses.

This activity can be done with advance preparation, allowing students to prepare their
three statements in advance of class, or may be done as an impromptu activity to allow
students to use language creatively in a more “real-life” setting, where there is no time
for advance preparation.

What should they wear to the party?

Engages: meaningful brain, curious brain

Learning Goals: Students will learn to talk about clothing they like to wear through
learning the song/chant “Z fIYKXF” (“Going to a Party”). They will be able to discuss
what their friends and they wear to parties, and will learn about the choices Robert and
Lily are making about what to wear to a party, and will be able to discuss their feelings
about Robert and Lily’s choices.

In small groups, students will analyze these song lyrics to discover the verbs used to
discuss the wearing of clothing and accessories. They will, through structured study
of lyrics, come to conclusions about the usage of the verbs (% and %) and will be able
to categorize wearable items by appropriate verb. They will also be asked to
categorize clothing by type (#. #£. 4<), and will be able to discover clothing-
associated radicals and categorize characters according to these radicals. (Huang,
2012)

S8 VY
#Hoo, The, 22, AKX, Z/\ , ik, kir, dARiE, ERE,
2 F BB A a i | RARTRERL
i J ol b4 IR, Wbk, Adn. T,
B A i 5 H
2H. BT, H . & L o kil 80 arminnse
EaRIEAE? L

1)K SB B Ui 1'«&;‘. g
(Pictures from “Rhythms and Tones 2 ” © P. Huang, R. Harvey, D. Bellocq )

Who Am I? (information gap activity)

Engages: Social brain, curious brain, meaningful brain

Learning goals: Students will learn to describe their daily lives and those of others and
will be able to make connections across cultures. The target language becomes the
tool for discovering information about a person.

In this activity, the teacher assigns one student a secret identity which other students
will have to guess. The student, taking on the secret identity, must describe to
classmates (in character) a typical day or event which gives clues to the secret identity.
Classmates must guess the secret identity from the description given.

For example, the secret identity might be “High School student in China.” The student
might say “I have so much homework, I have to stay up all night preparing for the test,
and go to school on Saturday to do more preparation for the college entrance exam.
My parents are pushing me harder to get higher grades and practice the piano as well.”
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This activity can be done as an oral presentation to the class, with the secret identity
given to the student orally. For literacy skill practice, the identity could be given to
the student in writing, students could take notes while the presenter speaks, or students
could be asked to write up their presentation at home either before or after the activity
is done in class.

Who is the Criminal? (information gap activity)
Engages: social brain, curious brain
Learning Goals: talking about what we were doing at a specific point in time (/RFE X

W EAEMAT 47 JVEREE EAERESE, IR, &, etc)

In this activity, one student must discover the identity of the criminal who has
committed a crime. Students are broken into groups. One student in each group is the
police officer. The rest of the students are given alibis in writing (in secret documents
which they may not share with classmates) for the time during which the crime was
committed. By asking questions, the police officer must determine which group
members have a valid alibi and which one is the criminal.

What do they eat? Cooperative Learning/Jigsaw activity/Expert-home Groups
Engages: social brain, curious brain

Learning Goals: cross-cultural comparisons.

In expert groups, students learn about the favorite foods of a country or region they are
studying. Students then travel to their home groups to share their country’s foods with
members of that group. In home groups, the students categorize the various countries’
foods by ingredients, when they are eaten, or other factors.

Songs and Chants

Engages: emotional brain, subconscious brain

Learning goals: Listening to music in class creates a state of relaxed alertness among
students. Music and lyrics create emotion in students. The repetitive, natural
language in songs allows for subconscious learning, or acquisition, of those patterns.
Chants (raps), properly executed, offer the added benefit of emphasizing natural
speech patterns and the tonal system of Mandarin.

Popular songs from the Chinese-speaking world, with catchy music and natural lyrics,
are ideal for use in the classroom as they are of high-interest to students. The song “5¢
E 1 — K> by artist FMAEZL (http://www.youtube.com/watch?v=5qDJRirgzbY) is
about a young woman’s life and interests, and is an ideal addition to a unit on the
home. Several types of activities scaffold upon each other in a project based on song:
 Students listen to the song, watch the video, and discuss what it is about
« Students listen to the song again, this time with a copy of the lyrics from which
certain strategic vocabulary words have been deleted (cloze exercise)
« Students work in small groups to discuss their dream houses and/or perfect day
« Students draw pictures of their our own dream houses and/or perfect day
(individually or in small groups), and write lyrics based on the original song
lyrics
« Students scan their pictures and record their song to create a video record
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Following are some illustrations from an early middle school program, wherein
students completed this project. The students were inspired and emotionally involved
in this project, as it gave them an opportunity to express their values. For example, the
student with a small house wanted a house with lots of rooms, while another student
wanted many cats!
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Story-Telling

Engages: emotional brain, social brain, subconscious brain, meaningful brain

Learning goals: students will be more comfortable communicating personal
information, feelings about events and story-telling sequences. The telling of personal
stories helps to break down barriers between teacher and student and create more
relaxed classroom environment. In a real-life example, Teacher Zhu, who teaches at
the Chinese American International School in San Francisco, tells a personal story
about her family having Japanese food on the weekend. Her hope is that she will
engage students in her personal story, lower their affective filters and encourage them
to share their own personal stories. Even the “typically shy and quiet” child Peter is so
excited by the activity that he attempts to share a story about his family (Shyu, 2008).

Children’s books often follow predictable linguistic patterns, with a surprise on each
page to keep children engaged. As young children read these stories, often over and
over again, the linguistic patterns are stored in the memory. In fact, young children
frequently repeat the lines aloud along with a teacher or parent.

Young adult stories often contain complex emotional ideas closely connected to our
student’s daily lives, conveyed in simple language. The simple linguistic patterns and
emotional connections of these stories make them ideal for use in the second language
classroom or for at-home reading. Technology makes it easier to record stories for
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students to listen to or respond to at home (voicethread, youtube, photostory 3, etc.); as
in the song project students can create their own stories based on the originals.

Movies/videos

Engages: meaningful brain, curious brain, social brain, emotional brain

Learning goals: Listening comprehension skills and creative communication skills
will be enhanced by this activity.

A movie-based activity made possible by new technologies is movie dubbing.
Students dub scenes from their favorite movies into Chinese, either following the
original script or to an imagined script. Dubbed movies can then be judged according
to a rubric including points for creativity and for language use. To add additional
excitement to this project, two high schools in New York this year created the “Rock
that Movie” competition. Students from these two schools competed in this movie-
dubbing competition, and exhibited great creativity and emotional engagement in their
project.

Projects / Theme Unit

Engages: meaningful brain, curious brain, social brain

Content-based and theme-based units offer a wide variety of activities to challenge the
brain’s full capabilities and provide a deeper processing of knowledge and language.
A unit based on the song “5E3E[]— K" could be extended beyond the video activity
discussed above to call on more complex thinking skills. For example, once students
decide on their perfect day or dream home, they would research and make a
presentation about how much it would cost. Extending across cultures, students would
then research what that perfect day/dream home might look like to a student in China,
either in current day (perhaps through a Skype exchange program) or in a historical
time, as well as it’s cost. Through these activities, students would work across
disciplines (social studies, history, math and economics) and across cultures. Ideally,
this project would culminate in a fair or poster day where students celebrate and share
their findings with the class, parents, and other members of the school community.

As Jensen (2001) explains: “Complex projects present more opportunities for
curiosity, mystery, social interaction, frustration, excitement, challenge, fulfiliment,
and celebration than shorter, simpler ones.” This engagement with a project creates
opportunities for extended learning and retention.

Conclusion

While there is a place for explicit teaching in the second language classroom, much
can and should be taught through inquiry-based activities where students learn for
themselves and teach others. As the learning pyramid shows, activities in which
students learn by doing, teaching others, and immediately using their new knowledge
result in the highest retention rates. These types of activities serve to more fully
activate the brain’s capabilities. As Chinese language teachers, we must work to
create a positive social environment in which communication in the target language
(Chinese) is expected and valued, where students support each other, and rote learning
takes a backseat to learning which engages the students’ whole brain: the creative,
curious, meaningful, emotional, social, and quite amazing brain.
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The systematic, cognitive and applied perspective on CSL Teaching
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Abstract: The efficiency of teaching Chinese vocabulary is low. In order to change that,
this article puts forward the view that teaching Chinese vocabulary should be considered
from systematic, cognitive, and applied views. Firstly, the research of lexicology is a
system, which should be reflected and enriched in the practice of teaching vocabulary of
second languages. That teaching vocabulary is a system also is manifested by the
combination of teachings of vocabulary, pronunciation, grammar, and Chinese characters.
Secondly, teaching vocabulary should be carried out according to concepts of cognitive
psychology. Thirdly, teaching vocabulary should stress application and pay attention to
problems encountered by the foreign learners of the Chinese language and ways to solve
these problems.
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RREFEFEIF S EHBALRETHEZHR
Important Role of Communicative Tasks in Learners’ Acquiring Vocabulary
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Abstract : Taking communicative tasks in teaching elementary spoken Chinese as the
object of this study, this paper explores positive influences that communicative tasks
have exerted on learners. This article claims that in teaching elementary spoken
Chinese, one should follow the principle “learn a language while using it”. In other
words, one should use the task-centered experiential classroom teaching mode and
take full advantage of communicative tasks while teaching vocabulary to make
learners learn target words and expressions by using them, which helps them build
productive vocabulary effectively and increase their communicative competence.

Key word: Spoken Chinese, Task, Vocabulary teaching, Productive vocabulary,
Communicative competence
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12.
Z X — A% 2 RN B SRR F Tk
—K A Can-do A & IitHM %
Testing the Function-Value Teaching Method with Self-Assessment
-A Can-do Checklist
EXE
(B AXBHFEKF)

W: ALEREFFHE T, RAHRYBIRLRH LT A-—Can-do
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ARTFNEORAESSTZANAAEATFELHMEX (x2=
17.862, df=2,p<0.01), wiLAHL, A BAREK R A KIFNENHFHF 4
WRRIE S ML, UREMMIETEMEREZ AT THEL A, 7
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R BT HEM-FE LA, Can—do IR, EFLIRAES

Abstract: This paper focuses on how to improve communicative competence of
learners of Chinese by using a self-assessment checklist in instruction. The
checklist, which is in the form of ‘Can-do statements,” combines the function of
language with the structure of language. Results of the our teaching practice
show that the self-assessment checklist enables the learner to understand not
only structures and rules of Chinese language, but also the meaning and
functions of expressions in specific situations, thus effectively helping students
to develop their communicative competence.

Key Words: the function-meaning-structure of language Can-do statements
grammar teaching communicative competence
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A &M K, KIET BN F %K (checking strategy) “#AF 3 &3P K&
ERRK, mMEAEFEESEF LR ELREE” (F), 2000) &94K %,

2Kk, EFRIRNIFEGRRAGEZRLT M R, T 0%,
AGEHFREET, RABRB L WHIT AL ENFERIRENNIELRT,
BRERARY Afefnitfofe HINZ T kA, RFRLCNEBRAHR—ANH
I RBFIIMFRI R, LF, REMMRE—TH&, TE2RILFE
A EFIETIRARN, NEETERARS, LA, RTEFTUE
BR, mMAAFARN. DA BIRER B KIPNERE T FNXAF )6
TR

FZ, ARFNESRRR-ANFEF ] BFREERGRT, KF
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L, FIJKAE “KRET” (Can—do) 89 A &K IFMiTAZ P, LAIEZASL. R
BmF A, KMt A £FIRA. e, FLFE—RE, &MNLTT
CRNANT RS ESN, BPERKENARES LS TR LOALGHF,
MIEZRRINAARE R, FE5E5FHNA, REEHA - EHRF
BT PP OGRS, AR AR AT LA L F?7 A8 T, FARIRAT R T AR
BEAMES . SFEH KRB, RRFRGIREG LR, L PREBRAL
452 5] i R B ARAR RS v R TR AR ARAE B9

Fo, ARFHENRA, TIREFEEENHTHEIHRM—AZ
WA, @I, C R IR E EARHE W BARASLT, Bk,
RSP A ) AR () L, A S NRFAR) A E
I AA T o

2E4 B

1. FH%. RFEZRGF) (2004), PEZEHF I : SFEZBOFHE ., Hik, FmO Lo
DI —oy NEEARBHAY, B A:HE kA,

2. WMP— (2000), (BMIEEDEDDZA—SEFENSDT P/ ZA—). HEA: B
s

3. Oxford, R.L. 1990. Language Learning Strategies: What every teacher should know. New
York: Newbury House.

4. O'Malley, J.M. & Chamot, A.U. 1990 Learning Strategies in Second Language Acquisition.
Cambridge:Cambridge University Press.
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13.
IR RLRXEFBRERFFHENLE K
Exertion and Inspiration of Cultural Communications in TCSL Classes
R A
(Trinity Western University, Canada)

Abstract: There are various challenges in teaching and learning Chinese as a
second language, not just because of its unique written structure and its special
pronunciation system, but because of the cultural phenomena embedded in this
particular language. Aware of the difficulties in helping students with their
writing Chinese characters and producing Chinese tonic sounds, this paper intends
to focus on the exertion and inspiration of cultural communications in the
classroom. Selecting eight highlighted values in Chinese culture, namely,
(xiao)+ i (tl)+ ‘E(zhong). {5 (xin)~ AL(1)~ X (yi)- BE(lidn). HE(chi), the
writer tries to negotiate between the Self and the Other while sharing cultural
practices experimented in the classroom.

W EGERAS BT HFILTY, LR REES LFAYGOHHR
EH), LRI ETAN, BTEFZFHAFOINAR, HEHFHEIT
AP, AL E ERITHFIRE LW EF ., B AFAF I AT
LNKFEGREZ F. B, B EL AL L. . B EHZH T R AR
Bt e AT iE . AL E D Fi% AR ITAL P BT @ W 4 — S Bk K A BT
TER M- K,

. Reviewing the Definitions of Culture

When trying to define culture, Sardar and Loon, scholars of cultural studies,
pointed out, “the ambiguity of the concept of culture is notorious. Some
anthropologists consider culture to be social behaviour. For others, it is not
behaviour at all, but an abstraction from behaviour. To some stone axes and a
pottery, dance and music, fashion and style constitute culture; while no material
object can be culture to others.” 'Nevertheless, no matter how profound the
culture may be, one thing is for sure: culture belongs to human beings. Whether it
is a product, a tradition, an observed custom, or a cherished value in a community,
the concept of culture is intrinsically human. It can be inferred that culture
essentially covers all the relationships of human beings. Although human
relationships cover many areas of interactions involving human beings, ranging
from that between human beings and the supernatural, human beings and nature,
and human beings and objects, the interrelationship among human beings
themselves is paramount in the establishment of a civilized society, and thus
much focus on cultural studies has been directed to the relationship on the
individuals within societies. Raymond Williams, one of the founders of cultural
studies, claims that “culture includes the organization of production, the structure
of the family, the structure of institutions which express or govern social
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relationships, the characteristic forms through which members of the society
communicate.” > When sharing Chinese culture with my students, | tried to find
some cultural features that dominate the relationships among Chinese people. The
highlighted values in Chinese culture, namely, Z(xiao). f#(ti). !£(zhong). 15
(xin)~ #L(I0)« X(yi). BE(lian). Hit(chi) have provided me and my students a
very interesting and inspiring journey of searching and learning.

1. Exertion in Searching and Sharing

In the beginning, it’s very hard to decide which part of Chinese culture with my
students | should share, considering the limitless concepts of culture. While the
multifarious definitions of culture gave me a headache on which aspects of
Chinese culture to choose, the long history of China, its diverse geographical
features, and its varied ethnic groups drove me many more times to near failure.
The more | researched, the less confident | became on choosing my topics, and
the more doubtful I got. Is Chinese culture itself even explicitly defined? So
many traditions and values belong to Chinese culture, but they are just part of
Chinese culture, and none of them seems to be qualified for the all-encompassing
title of Chinese culture standing alone. Even when | was almost there on what to
share, I still found it’s not easy to make a choice. There is only one hour each
week to help the students touch the core of Chinese culture. This is not a task that
| could venture with a light heart. Should only the beautiful or positive aspects be
shared? How can some Chinese morals and values be deeply taught to, or at least
made to be understood by non-Chinese students?

After | finally made the tough choice on what to share, the ways to share
became another problem. | found myself in very complicated feelings when | was
sharing some of the Chinese cultural virtues. On talking about 2 (xiao) and 1% (ti),
we read a story and watched a video of Zf(zou)Ei(ying) 5| (yin)id (qud).While
being aware of the value of 2% (xiao) and f#(ti) in Chinese traditional culture, |
realized that | was becoming embarrassed at the reality of how this value has not
been well observed among younger generations in China today. | felt proud that
these virtues of #(xiao) and {3 (ti) are so beautifully presented in the story, but |
also felt deeply regretful about the big gap between the reality and the tradition.
Also my personal prejudice that Chinese families have closer relationship among
its members has been in constant self-questioning. How close and healthy is the
relationship of Chinese parents and children? What has bound the relationship? Is
the relationship tied more with the younger generations’ %(xiao) or more with
the older generations’ caring or even sacrificing? Is it true that the relationship
between the younger generations and older generations in Caucasian families is
not as close as that of Chinese families as assumed? Am | expressing my pride
when sharing this cultural virtue to my Caucasian students? Do | genuinely have
this privilege? Is it culturally legitimate to demonstrate my pride? How can |
manage it not to express it as a cultural superiority or inferiority?
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At the same time, there are fundamental questions that | cannot avoid when
sharing those Chinese cultural virtues with my students: who am 1? Where am |
supposed to stand? Am | a proud Chinese person, or purely a language educator?
How much can | be attached or unattached to my motherland Chinese culture?
For instance, we learnt a story of % (dé) & (yan) X (dui)Z: (jing )when talking
about #L(1i). I was trying to be objective, addressing Chinese culture from the
view of the third person, but I found myself in an unconscious battle of talking
about Chinese culture from the view of the first person. That is to say, | found it
hard not to use phrases such as “We Chinese” or “In our Chinese culture”.
Especially when asked why Chinese people like to talk loudly in the public, and
some Chinese keep talking with food in our mouth, I felt myself in a sort of
defensive position trying to make some ineffective explanations. In a very gentle
way, one student told me that he heard a story from BBC. When one North
Korean, who had stayed in China for some time after escaping from North Korea,
was asked why to choose to come to Canada instead of staying in China , he
explained when people bumped into each other in China, they would criticize
each other with words like ““ Are you blind? “ But here in Canada, people would
say, “I’'m sorry.”  Upon hearing this, I felt shamefully painful. Even though I
knew | cannot deny it, spontaneously | began my defensive argument. While
believing what he said is true, | insisted that the scenario might be true, but it
should not mean it exists everywhere in China. Most Chinese people are kind and
courteous. And most importantly, we have a long tradition to value the courtesy.
What’s more, although most people here in Canada are very friendly, we do
encounter some mean people now and then. With all these arguments, | hoped
that | would feel better, but on the contrary, | felt even more inadequate. |
comprehended that I was still talking from the Self perspective of Being Chinese
and | do not like the Other to criticize my Own culture even if what is said is a
matter of fact.

I1l.  Inspirations in Examinations

If the quintessence of Chinese cultural values comes from Ancient scholars
like Confucius and Mo, the core beliefs and traditions of the Western World are
from the Bible. Sharing the Chinese cultural values with my students offered me
one more chance to review those highlighted values in both Chinese culture and
Western culture. Not surprisingly, both my students and | have found similar
ideas of Z(xiao), #i(t). &(zhong). {E(xin). FL()~ X (yi)~ BE(lidn). Hik(chi)
in the Bible. For instance, in Bible Ephesians 6:1-4 “Children, obey your parents
in the Lord, for this is right. Honor your father and mother-which is the first
commandment with a promise--- that it may go well with you and that you may
live long in the land.” (similar to Chinese 2 xiao) In Galatians 5:13-14 “You, my
brothers, were called to be free. But do not use your freedom to indulge the sinful
nature; rather, serve one another. The entire law is summed up in a single
command: ‘You shall love your neighbor as yourself.”” ( similar to f# ti) And
there are a number of verses on obedience to one’s authority (‘& zhong). Here is
just one example: in Hebrews 13:17, “Obey your leaders and submit to their
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authority.” Also there are quite a few verses on righteousness ( X yi) such as the
verse in Matthew 5:6, “Blessed are those who hunger and thirst for righteousness:
for they shall be filled.” One can also easily find out the ideas of (& Xin).. 5
(lidn). Hit(chi) in the ten commandments: “You shall not commit adultery” Hi
(chi) . “You shall not bear false witness against your neighbor” ({§ xin). “You
shall not steal. You shall not covet your neighbor’s house; you shall not covet
your neighbor’s wife, nor his manservant, nor his maidservant, nor his ox, nor his
donkey, nor anything that is your neighbor’s” (5 lian ). And in Galatians 5:22,
“But the fruit of the Spirit is love, joy, peace, longsuffering, kindness, goodness,
faithfulness, gentleness, self-control.” The more we shared, the more similarities
we found, and the closer we felt. Although those values are written in different
linguistic signs, their meanings are the same and the roles they play in each
society are of the same importance.

When we were happily celebrating our mutual understanding of the eight
highlighted Chinese virtues, one of my students asked me one question: how
important is love % (ai) in Chinese culture? My instant response was that Love is
not so well expressed in the fairly reserved Chinese culture. However, neither I
myself nor my students were satisfied with this simple answer. Then we launched
a careful study on the definitions of love in both Chinese culture and western
culture. After some research in different dictionaries, websites and some books,
we got some very interesting discoveries. Take a few examples, according to
Wikipedia, the concept of Love in Chinese culture has been explained in a very
comprehensive way.

“Two philosophical underpinnings of love exist in the Chinese tradition, one
from Confucianism which emphasized actions and duty while the other came
from Mohism which championed a universal love. A core concept to
Confucianism is Ren ("benevolent love", 1~), which focuses on duty, action and
attitude in a relationship rather than love itself. In Confucianism, one displays
benevolent love by performing actions such as filial piety from children, kindness
from parent, loyalty to the king and so forth... Later in Chinese Buddhism, the
term Ai (%) was adopted to refer to a passionate caring love and was considered
a fundamental desire. In Buddhism, Ai was seen as capable of being either selfish
or selfless, the latter being a key element towards enligh‘cenmen‘c.”3

While this explanation of love in Chinese culture seems abstract and grandiose,
the definition of love in Ancient Greek (one source of Western culture) appears
analytical and logical: There are four distinct words forlove in
Greek: agape, éros, philia, and storge. agape means unconditional love and
God's divine love. éros is passionate love, with sensual desire and longing. It
refers to sexual love. philia means friendship or affectionate love. It refers to
fervent love for another person. It includes loyalty to friends, family, and
community, and requires virtue, equality and familiarity. stzorgé means "affection™,
natural affection felt by parents for offspring. It is almost exclusively as a
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descriptor of relationships within the family. * According to the Greek definition,
Love can be divided into four levels from family to friends, then to spouse, finally
to soul love and Godly love. And the description of love in the Bible sounds
simple, clear and specific: “Love is patient; love is kind. It does not envy; it does
not boast; it is not proud. It does not dishonor others; it is not self-seeking; it is
not easily angered; it keeps no record of wrongs. Love does not delight in evil but
rejoices with the truth. It always protects, always trusts, always hopes, and
always perseveres.” >

On studying these definitions of Love in both languages and cultures, | enjoyed
wandering about in the indistinct vastness of the descriptions of Love in Chinese
culture, and 1 also gained comfort and relaxation in the explicit explanation of
Love in Western culture. After examination, we came to an agreement that the
essence of every cultural tradition is the same if not similar. In terms of viewing
human relationship, both Chinese and Western culture value kindness,
righteousness, gentleness, respect etc. The differences exist in the ways of
expression and how far or how well each society or community has put those
principles into practice. Each society is structured with individuals living as
family members, functioning in the net of authority and subjection, and
communicating among peers. The fundamental cultural virtues each society
celebrates cannot be dramatically different. Especially when | taste the beauty of
Love in both English and Chinese, the cultural sharing experience rewards me
some freedom of cultural superiority and inferiority, and | feel free not to be
burdened to identify myself to a certain culture, for Love is above all, and what
we could do is to embrace those beautiful cultural virtues as a universal heritage
not as a prestige of one culture.

Notes:
1. In Sardar and Loon’s discussion, culture is a very controversy term, which has attracted
many temptations to define, but failed to come to an agreement.  (1997:13).
Ibid.
Please visit http://en.wikipedia.org/wiki/love
Please visit http://en.wikipedia.org/wiki/Greek words_for_love#icite note
Corinthians 13:4-7 from Bible
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FIRMAEAEME BN EEIEN X fa ) B
A Study on Types and Functions of the Modifier-head Phrase,
In which the Subject-predicate Phrase Modifies the Head Noun Directly
FHAR
(HFEEAXFTEHELFER)

W& JLT A NERHM AR B 55U B AN A 28485 2B R
A “8y” o R, ERNELTREBESTEFRZNEE. ALBINKEEST FENE
Bt 2184818 A M B0 R IE42E (RARR “NIVHN2” ) e X A fesh B8 04T T %%
ME W, BT a. “NIVIN2Y AR GEF K2 H4E;b. “NIVHN2” T
myA A RA, S RYH 6 EM R L6 4 EAE L L4 E e “NIVAN2” BE A
Y LA a) ks, B EANR LG SHM d NIVIN2Y E8E5% &% ] — &
FR4], Had B dE R “NIVHEGHN2” je. “NIVHN2” R #3854 R IAH =/ &
NERGEE, BHERPANE BB T HBRFNE B f A XGEERHM AR
ERHF P, izt “NIVAN2” AE BRI HLEA, 2 EVALE B @ 89N 1%,

X1 “NIVIN2” =35 £i8483E XA IR

Abstract: Almost all of the Chinese grammar books and textbooks in talking about the
law of the Modifier-head Phrase believe that “DE” must be used when the subject-
predicate phrase modifies nouns. But this view can not be supported by the language
facts. This paper makes a detailed analyses of the types and functions of the modifier-
head phrase in which the subject-predicate phrase modifies nouns directly (below
referred as “N1V+N2”), and draws the following conclusions: a. There are a lot of
examples of “N1V+N2” in contemporary Chinese; b. “N1V+N2” can be divided into
different types and each has different semantic and functional features; c. “N1V+N2” has
diversity in syntactic function, and can be put in different syntactic position; d. The
composition of “N1V+N2” must meet certain conditions, so “N1V+N2” is not as free as
“N1V+HJ+N2” in combination; e. The three reasons why “NIV+N2” gradually
increases are: needs of semantic representation, needs of structural balance and needs of
linguistic economy; f. In textbooks about Chinese grammar and the practice of teaching
Chinese grammar, there should be objective descriptions of “N1V+N2” and the one-
sided understanding of such phrases in the past should be corrected.

Key words: “N1V+N2” attribute the Subject-predicate Phrase type function

1. 313 : FAMNERY

ARAE A AR IRE R R R T BN, “FHiE+ 5187 X —1Im ELEMT X
485 AR GE T iR F, H Gt Eay L8, A3, SahiEanig
HOCHy)” ABBTIENARLCERFRARGERAKN, 2R, E4H5RHE, JLFHT
H iR F A R A R B 40 B R B AR, #Ah ZI8MEE B A
“oy7 . BRARARARWHGR LR . 7. “—rE7 X EIEE, AR
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GG “—A” . CGAE” X RMRAHE, AR, R, XANEZIRIEEG
BN, REBEMIEE, HAEEERP . Flde:

(1) —ANAFT, AMe st a A LN NRERERATREAECHF R,
(2) EFHBEARIINE], R 2B EELE “HL e’ ?
(3) #EERBRARREFFD?

(4) —5%T, BHEHELFTRERHNEITROFLBERELTBRE
H, R HIXRFHH XA LRER

Kz AT H XA AZRIFEAREEANEGFRUNZ “BIR+HERL”
HARLEA TR ES Tk, TAREBRIRET “BISMRTERE Z
Ja ) o BB AT ARIL, EA TP TR IE S, MERLETE
TR IE, B RINERECHE R EAZRE TR @M. LA RBL, 4R KR
AR AR I 6915, IR ABANNARTIARFER AW “2w7 , Kb “Bir” , B
HEERALL, Am, KEESFFILH, LRV ZFIRA, HRALERABII K
A, TIRMEAEMTEMN MR ESEE LA LA Efeohit Loy s, AT
BT RAFERA. RAit, HEBERBEELE—CEA “49” N ERETALIETF
KR, F B A0S IE,

AT ALEINR, KRILMBEN KEET FEOF RS LIBEEAERCENR
FAEN AR REITIEEEE, BTESEPHRE, HEUER & EHEE
B9INIR, RNIEEBMEABBAFEIREEHFREEZNRE. HITLE %, ALR
“N17 PR &89 £i8484 8P a9 2148, “V7 H{ARM L1209 LI585 P YiFE9)
P, N2” A5 LI T SE,  “NIVHN2” BR a8 A3 38 M i3] 5 1R 1815 09 £ 548758 A
MR IE R E4EE,

AR EER A MER, WARKRER, BIFEL,
2. “NIVHN2” 6 A&
“NIVHN2” L £ RS M, AL EmUn ERE, VLI AT4E 6 H) R4
S fE A, ARE NIV’ 5 “N2” ZHiELAXAZ AT BEE XXM RE,
“NIVHN2” KT A4 T AP LA,
2.1 B—% “N1V+N2”
Fl—& “NIVHN2” o “NIV” 5 “N2” BFR—XF, BPFA4HR. ‘Bl —
£ “NIVHN2” B e T E 4 X
N1V+N2 N1V iX — N2/ N1V & —4~ N2
HEMEE HEMBEI—FH / HERELE—ANFH
BT 3 R A BT 3RIX— A/ BW T 3R —ANFA
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Bl — X2 “NIVHN2” PR AF R EAR, LERU “FH/” AP SEHRANS
Wo bk “NIV” B9MmH XERAZH. “N7 TARIEH LE, 4o B F Y
“FHE” L OCBEMT, BT UARIEALIE, Blde:

1077 & % T £ Sk F 3k E A4

Bl—kd “V” TR —ARFTTHEQHELY, LB Fay “Hakg” |
“TET . ‘T . IR, N1 AZABELH RS, VT BT Al —
MNEERY, P AR LmE, Bl—& “NIV” & REMB XY BNE RS, &
AW, BB ZIBFBEMTAMST E R, “N17 TIARER Z R 2 T R4
B, VIR T AR RIE R 48BN, LT AR IR R BB R BAEE,
I, FF KR, EFHFLEN XLTAE V7 IAMEE BB, Blde:

—ZRNA AL SR A FREIHHAFH MEREHFEMH

il A FAERERL “LMAaHESE” AR TESOLHTEALES

EEL V7 BAEE R LERANY X, EAMENT R, RAFEW X,
IR L
AT BRI BE AT RENE A
ML EK P kPR B A

2.2 B £ “N1VN2”

BFIE]E “NIVAN2” F “N27 & “NIV” BT FH R A0, sbE “N1IVHN2”
A4 T T X

N1V+N2__ N1 ZiX N2 (F/R) V

YR A R E] SR AR A A 15 e

PRSI A R S

BHIE & “NIVHEN2” o “N1” STIAR A LT3, 4o EpI ey “aE” | Tl
AAEIGAM IR 415, de EBIFE IR . B
SRF A g 4 0F B3PSt # T & 1515 H 1A
YR Ak it A2

“N17 AT AR A EAE 5 e
#h% FTA £ 208 1) [ ECR S Sek i

B & CNIVAN2? <V TTARREH L@ AL, o EREHIP e <7
ﬁ\?” N “%éﬂ-{’” N « E}L\%” N “"}%}Ji” N “,fr?l‘é” N “/E)JJ:%” , “N1 » )@igij]iﬁjé@

LA R AT AR K RELAEERL Y, i “N17 Fo 2155 5] 8 1% 16 3 18] 69 o A AR
o wERTE, Pl
)P REIES S KAk & HA A 7w 342
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N7y “HETE) NIVRNZT b NIVT S X A, TR K R A
Ay, A5 e
4 RAT R IE T D) Aoy E EAFEE 0
ikﬂ%i VT RBAR

2.3 &R “N1VIN2”

A PTE CNIVHEN2” o “N27 2 “NIV” PR B R A k. &Pr %
“NIVHN2” A4 T 48 X
N1V+N2—— N1 ZiX N2 (2) / X N2V
HEAMERE A EEINEMIE
BB T m_ RAT® X T a4

BT E “NIVHN2” FF “V” S EFTEmahEa s, “N17 dIFBARE L
BEY, £ NV 9L hA R Fie:
AL R A M WAL I e KBTS 2% 51,3 By A5 45
b

2.4 BE X “N1V+N2”

REE “NIVAN2” oF “N2”7 & “NIV” B FHRANRR. REX
“NIVAN2” A 4m T Z 4K
NIVIN2__ N1 A AE N2 (RE) @V
HEELREFE__ HERAIANREMEL
i LRk BAE_ W BEAIARE R LK

BEE NIVAINZ” F “V” 3 AREFREHE, “N” ARLHRY . bl
dr
AL R A BWE KRR E IR H X&ET
R

JBEE “NIVEN2” 1 “N1” 2 A ETIEIA LI, LHWLZ P EHIEHRA
LE R IE4EIE, e bR P8 “ZHME”

2.5 &4, fFFHE “NIVHN2”

Eda, AFEE NIVIN2” F “NIV” BTRFA4R “N2” BT R B4R A A, st
£ “NIVHN2” B4 F Z X
NIVEN2__ X T / & X N1V & N2
EN B PA S & A R -G PAS
SERATHE_ XT&ERATHER
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g AEE L “NIVAN2” STARIE “N2” 89 RRBlap Am. bk, —£Z “N2” &
ETEmELORETIARLBAY, 0 “iB4, BF, NE, 5, @S, @&
B BT F, XX NIVIN2” 22 R TFHRAG . “NIV7 —AH X & E69 218
4815, N7 ARFTEGFHE, “N7 ZARFTHIRSFH LE, £ “V LK
R e 15 Hm

5 B AL AL H 38 e KA BB IR
P S A

B ER N2 BARMN, HE. AM—XELHRET LALY, 4o
S BT EAE, B, HE. Wk, Sk, A, Al AR, EHT %,
B CNIVAND N1 TTARIUE T R 559 0945 AL 39 R 454 437, €T IAR
— A8 iE, Bl

F LI 2K B & B 2F HIFEH

B+ AT

“VP TR B AL @F IR R Y, e EEEBIFA CR%T . YEUET . “H
w7 . BT, N1 ARLH RS VT AT Rlh R EAEE, KPR ES
B, HIFAEBEAYEL, TTUREHEANERANTRXLL, CMNOLH Ry AL
“N1”7, “N2” BEAREAEBEBLKXRZE. Bld=:

PED L E T x| ik A0l A R
b E A R A S A4 Rz 1 BAL D IEEE B Y A

2.6 £X X “NIViN2”

EREF N2” RE “NIV” e FM4m a4, 5lRREAVEREIKRS., B
DU, ATIR, ABHE, ZAFE NIVHN2” A4 T L X
NIVHN2__ R N1V d = 4 / 5142 / 2369 N2
SEFEERE RASEESmh AN
Wi LR R4 Lk m ARG RS

LERA CNIVAN2Y P8y “NT7 B ohdsdn 638, ALFR AT “N27 A “R
W7 CIRT LRI CRIT B “NIVAN2Y F, B S B TARE S “N17
AR LSM A L REMEELY, “V LFHRGREFTEAHELY, “N17
B ELH B Pl

23 b IR G fE T Y AL P B FRAFEINL
A FHAH Lk sk

2.7 ;AKX “NIVIN2”
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HARE “NIVHN2” B “N2” B2 F “NIV” Fri E4e84Kk, & “N2” &
“Hit, I, BE. FiE. BAE. HE” HF, LE NIVIN2Y A T T
E: W

N1V+N2 (E)N2 22 & T NIVHIER / Bx
LA F 4R T HitZit& T XEFHBOER
B E ¥ EFBRERRTRFRANEX

BIRE NIVEN2” o “N17 B HAEA LI, LT ARAMG E423E;  “V7 T4
WEGHEALY, LTAREREELY . Plde:

B ST KFRFREFTML
e 2 IO AL IR FEN— 1967 Ba P RIFEARKL

3. “NIVHN2” &y &) kzhik
3.1 “NIVHN2” 4135

“NIVHIN2” £ L 235 (REFTO)RAF LA —o BT “NIVIN2” 4548
i% “NZ” #ﬁiﬁﬁiﬁﬁ:#}:‘iéﬁ'ﬁiééjé]%giﬂ’ th’ “N1V+N2v Iﬁ%jﬁ%?jﬁgi
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JEH %o
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3.5 “N1VHN2” 44 &) 154635
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) Fi6 R6G 7 B &6 BJR A %8 B0 REH *
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B ANAL R 6 B A B ANAL R B 9] B AL BB *
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16.
% B XE 5 3] H 6 XE R B g AR X
The Modes of Responding to Thanks for American Chinese Learners
5 & 27
(B AN 2 X 5F)

HE: KLAFAEEMAF (inter language pragmatics) 49 A &, 3t b4
WTRERBEHRFONEFIH L £ B RBEFEF ARRIEFEH LN
AFRMEEALXM R A AEERFBEERESGALRT TR
i, KB R T E S ) K WA A E AR XZ MM h £ R
K4 PAEERNF EREHS RS ERX

“RHT RERFEAFRLAEAFTRALRBGARTETAHAZ —. “RBRH”
X —F BT AR ZABRME B HE G L6 R AR, XA A
FORE AL EMR—ANTEORFEFSN. AR HINIELE S B
HEPMF—ALEXATHASGEN, RiBLIPII, F/iE3 by
RME B XATAAE, mRETFAEARETHXFPLAILE Fm LT
S HHITHE LB F, 0 H AR EFIRD, A FEEN AL R
HAE S S AER KRR, BREEFF miR 35 L £ Fa9Iin e 2R
HEFRTET ., AR T XG40, 5 LAY B SME,
HENEZ IR IF IR T AERATKL, AREZNE S H%,
A, BMNBAEZEFRERREEARARME T PORHPE EE X
FEARILA, REB RS ERRIEF I Z W NERBE A X,

=, AXxiLH

XIPIBPE PR REE, B RiEFHEH A, FZiEFiEH H A
EFIHEE . REFEFATRERAEELETEORFAHLERIAR
A RMNALZALETEEIAF T, REBFBEFAEEFI)HAHRRLE
B KFHAME HEELELEBLIAAEATERNAE ST, RiEHE
FHEN3 LT RFRNELRNEZIFHGTRE . xRE 5 AEEMm
MNE4 T & 1:

[% 1]
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WIEFIEH A HIEFIEE A REFI]HA
AEES R 1B %iE RiE”
% ik RE 7 E# XEXEREL | FENECFL¥ I ¥
A% 30 & 30 & 30 &
F il 20-29 ¥ (*F# 248 ¥) | 19-28 ¥ (¥ 204 ¥) | 18-28 ¥ (F34 20.3 ¥)
KA AT — — W% 10 &, FH 20 %
5 W iE B _ 0.5 4-2.5 4
fif je] (100 /N B -250 /N B ®)
W& H 2011 4 3-4 A 2011 4 9 A 2012 £ 2 A

HAVAE LR B TR X 1B B 4h 4 M 4K (discourse completion test:
DCT), s = XA HFEHRAE, FIEPEZRET SHEAMT T, F K
HH RS E R EEETRALGIEE, BRF T T:

. TREANL {a. KT (40Y, X, lAh AlAF),b. FX
JT (409, Jo, Wt F A& ® 5 fm B X)), c.

Bl HE 32 K (]

Y,%) ) FREAFRSH, REIFHFRITI], FRE. AR

B “HlHR, xx

%5 THAETT, ROREARKEFT

R EERIHEA, BB RALTTRAE, RAH: “K X,

R RFR REFAARITE, RRAXA—NPMILEE K, FHLE

BNKF, EZTFTHT LR ZT 094548 R A7 3w AR 8, 3L
“ T, RIZE AR T R, RAEAARILTHHESEA

UE_!”

R AL AR TR I, B — NI LA IR 955, AR R B, AR -

i1

=, Bifte g X

oF mf

ko)

3.1
[ % 2]

RiEFEHA

A hEMBE — Tt HiEAIE LW, RiEAIE LW 5 X EF 5 2 mi¥iTiA
2,
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&= la 1b 1c 2 3 4

F—K: HHEMNE 83.8% 78.1% 77.5% 22.2% 61.4% 72.1%

1) welcome 2 35.1% 50.0% 25.8% - - 27.9%

2) pleasure 2 8.1% 3.1% 6.5% 17.8% 13.6% 2.3%

3)sure % 10.8% 3.1% 9.7% - - 9.3%

4) no problem % 29.7% 21.9% 32.3% 2.2% 25.0% 30.2%

5)no need % - - 3.2% 2.2% 22.7% 2.3%
® — F, R
ié@ﬁéﬂiﬁﬂﬁ%m i i ] 26.7% ] ]

D55 AT 77 - - - 15.6% - -

)7 AT H b - - - 11.1% - -
f;i%igui;iéﬁ] - - 3.20% | 26.7% | 25.0% i

1) & 1 3 % - - - 4.5% 25.0% -

2) RS Bk - - 3.2% 22.2% - -
FWEK: HA 16.2% | 21.9% | 19.3% | 24.4% 13.6% | 27.9%

3.2 RiEHEHA
[ % 3]
&= la 1b 1c 2 3 4

F—K: FHENE 75.7% 67.8% 63.7% 21.3% 34.0% 80.0%

1) “FER” % 42.4% 25.8% 27.3% 8.5% 9.4% 36.7%

2) “AHAH” % 12.1% 29.0% 12.1% 8.5% 7.5% 23.3%

3 “BEI” X 21.2% 6.5% 18.2% 2.1% 9.4% 16.7%

4) “BRR” K - 6.5% 6.1% 2.1% 5.7% 3.3%

5) “&At L7 kK - - - - 1.9% -

6) “HE” % - - - - - -
FoK: RAFHETHA ] ] ] 2 1% ] ]
$E WA Fl 4t

D7) T A - - - 2.1% - -
f;i%i;igﬁéﬁ 9.1% 320% | 3.0% | 36.1% | 28.3% i

1) & & X % 9.1% 3.2% 3.0% 25.5% 28.3% -

2) IR E K - - - 10.6% - -
Bk H 15.2% 29.0% 33.3% 40.5% 37.7% 20.0%

3.3 REFIHA
[ % 4]
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&= la 1b 1c 2 3 4
F—K: FAENIE 83.3% 76.7% 66.7% 52.7% 55.6% 56.3%
1) “AER” % 26.7% 20.0% 13.3% 13.2% 6.7% 6.3%
2) “FRE#W” £ 23.3% 13.3% 16.7% 7.9% 11.1% 21.9%
3) “BEIL” X - - - - § -
4) “BXRR” XK 30.0% 43.3% 33.3% 2.6% 26.7% 28.1%
5) “RAtL” XK - - i . R
6) “HE” %K 3.3% - 3.3% 28.9% 11.1%
— —
o e - : 13.2% - -
DG F AT - - - 13.2% -
1) # & X % - - - - 8.9%
2) R EK - - - 7.9% -
FHE: Hb 16.7% | 23.3% 33.3% 26.2% 35.5% 43.7%
1) “& a7 16.7% 13.3% 26.7% 2.6% 11.1% 25.0%
2) H At - 10.0% 6.6% 23.6% 24.4% 18.7%

W, S5 F®

BAE X —F 9 — T XigAe £ B EEG K ZAE X AL REF
JEmegsE R PR LAY R & B L A4% (negative pragmatic transfer) .

BAMNRERELEEREORHPD R EHTHL, BRI, RiEEE
HAERF— RO BILREEFEEFAS (BT 4RI . ZRiBFPRT LY
£ “You’ re welcome.” #= “No problem.” , mXiEPHF LA “RE
A7 HERRA“TA#. FoRARAREHRT2TEHA, EZiEFHAN2 )
()2 Fxr 7694 F & 7 %), 22 “That was all you.” &, lesh#%)a
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An Investigation and Analysis
Of the “New HSK Outline” and its Sample Tests
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On the Pinyin Teaching Plan
In the Language Textbooks by the People’s Education Press
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(University of British Columbia, Canada)
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ATERIMOF ERRE F A EHFE XK
An Analysis of Teaching Plans of Chinese as a Requirement
For Foreign Students in Chinese Medical Schools
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20.
QIR FRXREgEFY
Innovative Teaching Model for Active Learning Promotion
B
(1T % 77+ B & S 40F 1)

BE: At TR#FAE A ZFIIINYEREEL, ALHTZHAEE
ANXIER B E K, AhETHRE: B3 RELINGERFIRE, P
B LA RAFZ ARG RO, AR P R (FZ22) F 75 XRHA
FANF) A, BIFHRAETFELIFIRIORS.

Abstract: In order to promote active learning among Arabic native speakers in
Chinese language learning, the curriculum of the First Chinese Program in the
Sultanate of Oman provides some exploration. The new curricula design
includes a good the mixture of Chinese and Islamic culture. It has been
proven to be effective to enhance student’s active learning in reading Chinese
Classics Students’ Rules and in writing Islamic doctrine Qur’an in Chinese.
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FEEEFE SR LEBET LS
The Cross-linguistic Transfer
In the Reading and Spelling of Chinese ESL Students
R
(University of British Columbia, Canada)

Abstract: Previous cross-linguistic research has well established that transfer in the
literacy development of English-as-the-second-language (ESL) students exists. Less
extensive is the research on the effect that the distinct features of diverse first
languages (L1) have on the specific reading-related cognitive abilities and academic
performance in the second language (L2). The current study was conducted to
investigate English reading and spelling skills of students from different language
backgrounds (English, Chinese- and Persian-speaking ESL) in Grade 6 by examining
their reading and spelling. The results showed similar performance on word reading
and spelling tasks, however, differences were found on tasks reading comprehension.
The Chinese L1 group performed at a higher level than Persian L1 group on the two
reading comprehension tasks, and no difference was found between English L1 and
the two ESL groups. Interestingly, the three groups demonstrated distinct patterns in
correlations between reading and spelling tasks. Taken together, these results clearly
suggested comparable performance in lower level reading tasks of ESL students from
diverse L1 backgrounds and possible L1 influence on linguistic tasks with higher
demands in middle and upper grades of Chinese- and Persian-ESL groups.

Introduction

Previous research (Gottardo, Chiappe, Yan, Siegel, & Gu, 2006; Lesaux &
Siegel, 2003; Plaza & Cohen, 2006; Wade-Woolley, 1997) comparing the reading
performance of ESL and native English students found cognitive processes related to
the reading of ESL students. However, fewer attempts have been made to explore ESL
students whose L1s are of distinct orthographic features (e.g., nonalphabetic language,
such as Chinese and non-Roman alphabetic language, such as Persian).

Two of the cross-linguistic reading theories being mostly argued about are
universalist hypothesis and script-dependent hypothesis. The universalist hypothesis,
or linguistic-interdependence hypothesis (Cummins, 1979), posits that the
development of reading skills in different languages are shaped by common
underlying cognitive and linguistic processes. Contrastingly, the script-dependence
hypothesis proposes that each language develops from one another and that reading
develops with its own orthographic features in each language.

Would Chinese- and Persian-speaking students read and spell in English

similarly or differently? A brief review of the Chinese and Persian language features
would help a better understanding of the cross-linguistic transfer across the languages.

Chinese language features

Traditionally, Chinese speech is analyzed into syllables. The Chinese syllable is
an easily accessible unit because one morpheme is represented by one character, thus
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Chinese is also considered as a morphosyllabic or a morphographic language in which
the graphemes represent the syllables that are morphemes rather than phonemes
(Wang, Cheng, &Chen, 2006). It is therefore hypothesized by some researchers that
the role of morphological awareness in Chinese will be analogous to the role of
phonemic awareness in reading English (Wang et al., 2006). The extant literature has
also well established that phonological processing is used by Chinese L1 children
reading Chinese in Chinese-speaking environment (Chan, & Siegel, 2001; Ho &
Bryant, 1997; Knell, Siegel, Haiyan, Lin, Z., Miao, Wei, & Yanping, 2007; So &
Siegel, 1997) and English-speaking context (Gottardo, et al., 2006).

Persian language features

Persian is written as a modified version of Arabic, with the letters written from
right to left. There are 29 letters representing consonants and three letters representing
long vowels (alef, vav, ye). Persian is described as transparent in reading as it has very
regular grapheme-to-phoneme correspondence rules because each grapheme has a
single pronunciation (Arab-Moghaddam & Senechal, 2001; Baluch & Besner, 1991).
However, similar to English, there are six phonemes in Persian (e.g., the phonemes /z/,
Isl, Itl, In/, lal, and /gh/) that can be marked by more than one letter. Therefore, the
Persian orthography is described as polygraphic, namely, the same phoneme can be
represented by more than one letter (Rahbari & Senechal, 2009). Arab-Moghaddam
and Senechal (2001) found that phonological and orthographic processing skills each
predicted unique variance in word reading in English and Persian. However, spelling
in English was predicted similarly by phonological and orthographic processing skills,
whereas spelling in Persian was predicted by orthographic processing skills only
(Arab-Moghaddam & Senechal, 2001).

The present study

Since the initial aim of the present study was to understand the relationship
between all the reading-related cognitive abilities and reading and spelling among
Chinese- and Persian-speaking ESL, and English L1 students, the performance of
Grade 6 students was examined in the study. The research questions were:

Do the students in the three language groups (i.e., English, Persian and Chinese)
perform differently in reading (word reading and reading comprehension) and
spelling? What are the correlations between reading and spelling performance of the
three language groups in Grade 67

The hypotheses for this part were students from the three different language
backgrounds might perform differently in their reading and spelling; and similarly, the
difference in their L1 orthographies might lead to distinct spelling performance across
the three language groups.

Method
Participants

The participants were part of a longitudinal study from a school district in North
Vancouver in Canada. The participants were classified as ESL students if they speak a
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language other than English at home to their parents, siblings and grandparents from
the information obtained from school records. Most of the ESL students had some
experience of reading and speaking in their first languages. The participants in this
study were 131 (40 Chinese ESL, 44 Persian ESL and 47 English L1) sixth-grade
students from the same school district. The mean age of the children was 11.38 years
(SD= .46). All of the ESL students had had at least two years of full-time English
classroom instruction. The ESL students had received the same instruction as their
English L1 peers. The participants of the three language groups were matched for
initial status in reading, spelling, gender and classroom.

Design

The ESL participants were normally-achieving readers and spellers who scored
above the 25™ percentile on the spelling and reading subtests of the Wide Range
Achievement Test (WRAT-3, Wilkinson, 1995). The English L1 students were
randomly selected from the same classrooms as the ESL students. The English L1
students also needed to have their reading and spelling scores falling within the same
range as that of the ESL groups.

Procedure

Trained graduate and undergraduate students conducted the assessments in the
schools. Each child was individually assessed in a quiet room for all the tasks except
that the tasks of reading comprehension were administered in group settings in
classrooms.

Measures

Word Reading:

The Wide Range Reading Achievement (WRAT-3, Wilkinson, 1995) reading
subtest: The WRAT-3 reading subtest was an individually administered, standardized
oral reading achievement test. This test required the children to identify 15 upper-case
letters and a set of words presented in the order of increasing difficulty.

Word Identification: This task is the Word Identification subtest of
Woodcock-Johnson Psycho-Educational Battery-Revised (Form A) (WJ-R, Woodcock
& Johnson, 1989). Word identification was an individually administered, standardized
test.

Word Attack: This task was the Word Attack subtest of Woodcock-Johnson
Psycho-Educational Battery-Revised (Forma A) (Woodcock & Johnson, 1989). Word
attack was also an individually administered, standardized test consisting of a list of
non-real words of different numbers of syllables.

Reading comprehension:

The Stanford Diagnostic Reading Comprehension Test (SDRT, Karlsen &
Gardner, 1994): The SDRT reading comprehension subtest was a standardized reading
comprehension test. Each student was given a booklet and asked to respond to
multiple-choice questions about each passage within a time limit.
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Planet Filk and Greb: This was an experimental reading comprehension task.
The task was composed of short stories containing novel and made-up information.
Such a task was valuable to the study of ESL reading in the assessment since most
other reading comprehension tasks require some degree of vocabulary and
culturally-based knowledge. The maximum score on this task was 14.

Spelling:

The Spelling subtest of the Wide Range Achievement Test-3" Edition (WRAT-3,
Wilkinson, 1995): This was a standardized and group-administered test made up of a
list of increasingly difficult series of words orally presented to the participants in
group, who were required to spell out the correct form of the words.

Spelling of Sounds: This task was the spelling subtest of Woodcock Johnson-I11
Tests of Achievement (WJ-111, Woodcock, McGrew, &Mather, 2001). The tester orally
presented a list of pesudowords to the participants, who were required to spell out the
words. This task was to test the spelling and phonetic coding skills.

Results
This study examined the reading and spelling performance and the development
of the cognitive abilities related to reading and spelling of Grade-6 students from

diverse language backgrounds (English, Persian and Chinese in this study).

Do the students in the three language groups perform differently in their
reading (word reading and reading comprehension) and spelling?

The mean scores and standard deviations of all reading measures were shown in
Table 1.

Table 1. Word Reading and Reading Comprehension by First Language.

English Persian Chinese
n=47 n=44 n=40

Wide Range Reading Achievement Test-3

reading

Mean 109.06 111.11 112.33
SD 9.71 8.58 9.24
Woodcock Johnson-111 word identification

Mean 116.11  119.45 115.93
SD 13.77 13.31 11.69
Woodcock Johnson-I11 word attack

Mean 120.43 122.07 122.38
SD 17.18 11.95 14.34
Stanford Diagnostic Reading Comprehension

Test

Mean 684.15 664.93 689.80
SD 35.88 31.77 35.62
Filk & Greb

Mean 9.53 8.58 10.05
SD 2.07 2.15 1.65
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Wide Range Reading Achievement Test-3 (Wilkinson, 1995); Woodcock Johnson- 111
= Woodcock Johnson Psycho-Educational Battery-Third Edition (Form A) (WJ-III,
Woodcock & Johnson, 1989); Stanford Diagnostic Reading Comprehension Test
(Karlsen & Gardner, 1994)

ANOVA was used to examine the difference on reading performance separately
among the three L1 groups. To control for Type | error, alpha level was set .017.
Eta-squared (n°) was used as a measure of effect size, with .009 being small size, .059
being the medium size and .138 being the large size (Cohen, 1988, p.286-287 ). No
significant difference was found on any of the word reading tasks: WRAT-3 reading,
F (2, 128) = 1.41, ns, n° = .02; word identification, F (2, 128) = 1.02, ns,n’= .02; word
attack, F (2, 128) = .23, ns, n° = .004. However, significant differences were found on
both reading comprehension tasks, SDRT(Stanford Diagnostic Reading Test, Karlsen
& Gardner, 1994), F (2, 128) = 6.14, n* = .09, p< .005; Filk and Greb, F (2, 127) =
5.92, 1 = .09, p< .005. Post Hoc Tukey HSD showed Persian L1 group performed
lower than Chinese L1groups (ps< .005) on both SDRT and Filk and Greb. No
significant difference was found between English Lland two ESL groups. The
performance on the two spelling measures was also investigated across the three
groups. The mean scores and standard deviations were shown in Table 2.

Table 2. Spelling by First Language.

English Persian Chinese
N=47 N=44 N=40

Wide Range Achievement Test-3 spelling

Mean 112.23 11486 117.95
SD 10.84 10.86 9.89
Woodcock Johnson-I11 spelling sounds

Mean 108.81 108.75 107.38
SD 10.93 10.08 10.20

SD = standard deviation

AONVA was conducted and no significant difference was found on the task of
WJ-111 spelling of sounds (Woodcock et al., 2001), F (2, 128) = .25, ns, n° = .004, and
WRAT-3 spelling task (Wilkinson, 1995), F (2, 128) = 3.16, n2 = .047.

What are the correlations between reading and spelling performance of the
three language groups in Grade 6?

The Pearson Product-moment correlations among the three word reading and
decoding tasks, two reading comprehension tasks and two spelling tasks were shown
in Table 3, with r =.10 being small effect size, .30 being medium, and .50 being large
(Cohen, 1988, p. 79-80).

The three groups showed correlations of similar magnitude between most
measures of word recognition and spelling, with rs ranging from .34 to .78 for English
L1 speakers, .39 to .65 for Persian L1 speakers and .35 t0.69 for Chinese L1 speakers,
except Persian speakers displayed weaker correlations between nonword spelling
(WJ-111 spelling sounds, Woodcock, McGrew, &Mather, 2001) and two word
recognition tasks, with r = .26 for the WRAT-3 reading and r = .10 for the WJ-1II
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word attack (Woodcock & Johnson, 1989). Chinese L1 students also displayed weaker
correlations between nonword spelling and real word reading task (WRAT-3 reading,
Wilkinson, 1995), with r = .02.

Table 3. Correlations Between Reading and Spelling by First Language

1 2 3 4 S 6

English

1. WRAT-3 reading

2. WJ-R word identification .71**

3. WIJ-R word attack .68**  77**

4. WRAT-3 spelling .66** [78** 70**

5. WJ-I1I spelling sounds 34**  BO**  38**  H4**

6. SDRT A3*F* A6** 34**  51** 24

7. Filk& Greb 38**  42*%*  H1** 42** 28 54**
Persian

1. WRAT-3 reading

2. WJ-R word identification .65**

3. WJ-R word attack 48**  39**

4. WRAT-3 spelling 58**  Bh**  42**

5. WJ-I1I spelling sounds .26 42%* 10 39**

6. SDRT .05 35%* 12 46%* 23

7. Filk& Greb .25 A3*%* 21 b1*x* 12 A8**
Chinese

1. WRAT-3 reading

2. WJ-R word identification .58**

3. WJ-R word attack S57**  60**

4. WRAT-3 spelling S7**  53**  69**

5. WJ-11I spelling sounds .02 AT7*F* 35%*  41**

6. SDRT .02 24 A7 25 A1x*

7. Filk& Greb -22  -10 -24 -24 20 . B5**

** means p is significant at .01; WRAT = Wide Range Achievement Test-3; WJ-I1l =
Woodcock Johnson-I1l; SDRT = Stanford Diagnostic Reading Test.

A different picture was noted in the correlations between reading
comprehension and word reading, decoding and spelling across the three L1 groups.
Significant correlations were found between all reading comprehension tasks and
word reading, decoding and spelling tasks for English L1 group, with r ranging
from .30 to .59, except nonsignificant correlations between SDRT and nonword
spelling, r = .24. However, although Persian L1 group demonstrated significant
correlations between reading comprehension tasks and word identification task, r
= .35 for SDRT and .43 for Filk and Greb, and between WRAT-3 spelling (Wilkinson,
1995) task and two reading comprehension tasks, r = .46 for SDRT and .51 for Filk
and Greb, the correlations were not significant between WRAT-3 reading (Wilkinson,
1995) task and two reading comprehension tasks, with r = .05 for SDRT and .25 for
Filk and Greb; and between Word attack (Woodcock & Johnson, 1989) and two
reading comprehension tasks, with r = .12 for SDRT and .21 for Filk and Greb in this
group. Interestingly, no significant correlation was found between all the reading
comprehension tasks and word reading, decoding and spelling tasks except the
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significant correlation between nonword spelling task and SDRT, with r = .41 among
Chinese L1 students.

Discussion

The first research question addressed whether the students achieve differently
as a function of their L1 backgrounds. The results indicated that L1 backgrounds did
not seem to have an impact on the performance on word reading tasks. Nevertheless,
Persian L1 readers showed less proficiency in both reading comprehension tasks than
Chinese L1 readers. Reading comprehension is considered a higher level process than
word reading including reader level and text level (Lesaux, Lipka, & Siegel, 2006).
Reader level factors, according to research, involve reading motivation, reading
self-concept, reading behavior and reading comprehension (De Naeghel, Van
Keer,Vansteenkiste, & Rosseel, 2012), and text level factors subsume text and
question types (Eason, Goldberg, & Cutting, 2012), discourse structure, clarity and
syntactic complexity (Lesaux, Lipka, & Siegel, 2006). Since the prime focus of the
current study is on the reading-related cognitive abilities rather than the other factors,
the finding at least suggested that the processes of relatively complex linguistic and
syntactic structures in passage reading were influenced by L1s (Chinese and Persian).
This finding is consistent with the recent studies showing that the use of morphemes
was a strong predictor for reading comprehension (Nunes, Bryant, & Barros, 2012)
and that syntactic skills significantly predicted sentence reading comprehension (Chik,
Ho, Yeung, Chan, Chung, Luan, Lo, & Lau, 2012). There might also be possible
impact from the L1 learning cultures on the ESL students’ background knowledge or
motivation which are beyond the limit of current study.

The examination of the spelling performance showed the three L1 groups were
comparable in applying phoneme-grapheme correspondences in English and might
even demonstrate equal proficiency when more spelling strategies such as memory,
sight word are integrated in the tasks of real-word spelling. This finding has lent
support to the universalist hypothesis indicating that the L1 orthography did not
influence the spelling in L2 in the current sample.

The second research question addressed whether the relationship between
reading and spelling was similar for English L1 and ESL students from two distinct
L1 backgrounds (Chinese and Persian). Different correlations between word reading
vs.spelling and reading comprehension vs. spelling across the three L1 groups
indicated an impact of L1 backgrounds on the students’ specific approaches in reading
words and reading passages in Grade 6. Positive and significant correlations among
all word reading and spelling measures across the groups revealed that learning to
read and spell single words in English are similar processes regardless of the L1
backgrounds.

However, strategies used in reading passages with more complicated linguistic
demands involving morphological and syntactic abilities seemed influenced by the L1
backgrounds. English L1 readers showed significant correlations between word
reading and decoding, spelling and reading comprehension, indicating that English L1
readers in Grade 6 are consistent in applying the phoneme-grapheme correspondences
(PGC) and grapheme-phoneme correspondences (GPC) in spelling and both lower
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level (word reading) and higher level (passage reading)reading tasks, while Persian
L1 and Chinese L1 readers tended to process the reading comprehension tasks
differently from word reading processes. Rahbari and Senechal (2009) found both
transparent and opaque words were read faster by Persian speakers than nonwords
even though the nonwords were transparent and nonpolygraphic (words that one
phoneme corresponds to one grapheme). They (Rahbari and Senechal, 2009) also
found Persian speakers read transparent and opaque words being affected by word
frequency. The present study similarly found Persian L1 readers tended to rely on
lexical access to read, indicated by the significant correlations between word
identification and WRAT-3 spelling, two reading comprehension tasks; and
non-lexical access to spell, indicated by the non-significant correlations between two
spelling tasks and word attack. This result is also consistent with the research of
Akamatsu (2002) and Rahbari and Senechal (2009). Chinese L1 readers, however, did
not demonstrate any significant correlation among the two reading comprehension
tasks and word reading, decoding and spelling tasks, indicating Chinese L1 readers
access higher level reading tasks with approaches (e.g., morphological awareness and
syntactic awareness) somewhat different from decoding and coding strategies used for
the lower level reading tasks. This finding is in line with the studies of Ho, Wong,
Yeung, Chan, Chung, Lo, and Luan, (2012), McBride-Chang, Shu, Zhou, Wat, and
Wagner, (2003) and Wang, et al. (2006).

Conclusion and implications

To summarize, cross-linguistic transfer influence the literacy of ESL students in
Grade 6 more on the processing of complicated linguistic structures than lower level
processes and distinct language backgrounds continued to be pertinent to the reading
strategies utilized by different ESL groups despite years of exposure in English
instruction.

This study provided suggestions for future research. For instance, tasks
measuring metalinguistic skills in ESL students’ L1 would provide better
understanding of ESL students’ capacities in L2 learning.
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Introduction

Language learning is a complicated process that involves cognitive, metacognitive,
and affective factors. In the metacognitive area lie learners’ beliefs about language
learning. Over the last decade, research on beliefs about language learning has been
gaining momentum in second language (L2) and/or foreign language (FL) acquisition.

Individual differences in learner beliefs have been identified as a factor with a
profound influence upon the language learning process (Dornyei, 2005; Horwitz, 1988,
1989). Positive yet realistic beliefs can help learners overcome frustration and sustain
motivation, thus facilitating language learning. By contrast, unrealistic beliefs or
misconceptions can result in decreased motivation and increased frustration, which
becomes an impediment to successful language learning (Bernat, 2008; Horwitz, 1988,
2001). Learner beliefs have been found to be shaped by a number of variables, one of
which is culture (Kern, 1995; Yang, 1999). Nevertheless, the relationship of learner beliefs
to culture is still inconclusive (Dornyei, 2005; Horwitz, 1999). By the same token, teacher
beliefs play a major role in guiding teachers’ such educational practices as designing
instructional tasks and organizing the knowledge and information needed to implement the
tasks (Nespor, 1987).

A number of researchers have found that, in some domains of L2/FL learning and
teaching, mismatches exist between teachers’ and learners’ belief: Such mismatches can
lead to classroom tension, learners’ dissatisfaction, anxiety, and undermine learning
outcomes (Bernat, 2007; Brown 2009; Siebert, 2003). For that reason, awareness and
investigation of the nature of learner beliefs about language learning, and similarities and
differences between learners’ and teachers’ beliefs is central to understanding and
improving L2/FL learning and teaching. Given the role that culture plays in shaping beliefs,
it is also important to investigate whether those teacher-learner discrepancies vary across
students of different cultural backgrounds.

The present study seeks to: (1) compare the beliefs of learners from three ethnically
different subgroups (learners from non-Asian backgrounds, Chinese background, and non-
Chinese Asian backgrounds), and (2) compare and contrast learner and teacher beliefs.

Method

Participants consisted of teachers of Chinese and beginning learners at universities and
colleges in both Canada and the United States. The teacher sample consisted of a total of 62
teachers of Chinese who were teaching elementary Chinese at the time of the survey or had
taught first-level Chinese. Of these, 91 percent were ethnically Chinese and nine percent
were non-Chinese. Included were teachers from 35 post-secondary institutions: 17 in
Canada and 18 in the US.
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The learner sample was composed of a total of 216 learners studying first level
Chinese at 26 post-secondary educational institutions in North America: 12 in Canada and
14 in the US. Among the 216 learners, 123 (63%) reported non-Asian backgrounds,
47(24%) reported Chinese origin, and 26 (13%) reported non-Chinese Asian backgrounds.

Instruments

Four survey instruments were used in this study. The Beliefs About Language
Learning Inventories (BALLI, Horwitz, 1985, 1988) came in two versions -- one for
learners, and a slightly different version for teachers. Similarly, the Individual Background
Information Questionnaires (IBIQ) was slightly different for learners and teachers
respectively. The BALLI inventories were adapted to the context of learning Chinese in
North America.

The BALLI for learners contained 34 items that included the 27 items in the teacher
version. Finally, 14 additional items were added to the two BALLI inventories. They

addressed specific features and existing issues of Chinese learning and teaching and were
adapted from the BALLI Plus described by Le (2003).

Beliefs About Language Learning Inventories (BALLI). This popular instrument
was developed by Horwitz, (1985) to assess learner and teacher opinions on a variety of
issues and controversies surrounding language learning. Using logic rather than statistical
analysis, Horwitz categorized beliefs into five groups for assessment: (1) Foreign language
aptitude; (2) The difficulty of language learning; (3) The nature of language learning; (4)
Learning and communication strategies; (5) Motivations and expectation. The BALLI has
been used extensively to examine the nature of learner beliefs, their relationship to
language learning strategies, and to determine where language and learner beliefs might be
in conflict (Horwitz, 1985; Peacock, 2001; Samimy & Lee, 1997).

The additional items in the BALLI Plus were intended to examine the Chinese
learner beliefs about specific features of Chinese language learning and teaching: For
example, what aspect of Chinese is perceived to be the most difficult to learn, when
Chinese characters should be introduced into teaching, and what is it that sustains learners’
motivation to continue learning Chinese.

Data Analysis

The Statistical Package for Social Sciences (SPSS) Version 20 was employed for
the quantitative analyses in this study. Procedures included descriptive statistics, factor
analysis, analysis of variance (ANOVA), independent sample t-tests, and chi-square tests.

Results

The 34-item BALLI was subjected to a factor analysis: principal components
extraction with promax rotation. Results revealed four conceptually interpretable and
statistically valid dimensions underlying learner beliefs regarding Chinese language
learning: (1) Motivation (e.g., “If I learn Chinese very well, it will help me to get a good
job.”), (2) Formal language learning strategy (e.g., “Learning a foreign language is mostly
a matter of learning a lot of new vocabulary words.”), (3) Communication oriented
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learning strategy (e.g., “It's O.K. to guess if you don't know a word in Chinese.”), and (4)
Difficulty of language learning (e.g., “Some languages are easier to learn than others.”).

Composite belief variables were formed from the top loading items of each factor.
The mean percentages of agreement with each belief factor are presented in Table 1.
Participants were considered to agree with a BALLI item if they gave a 4 or 5 on the 5-
point rating item. Then the percentages were averaged across the items in the composite.
Comparisons of the factor composites were organized around two central questions. Chi-
square tests were used to compare mean percentages.

Question 1. Do Chinese learner beliefs differ depending on their ethnical backgrounds?

Application of ANOVA revealed significant differences among the four factor
composites. Although Chinese language learners in general were highly motivated to learn
Chinese, those of Chinese origin reported significantly stronger motivation than non-Asian
learners. Although learners of Chinese overall reported substantial agreement with formal
language learning strategies, significant inter-group differences were observed. In contrast
to non-Asian learners, those of Chinese origin and non-Chinese Asian learners expressed
significantly greater agreement with formal language learning strategies (p <.05).
Additionally, non-Asian learners expressed significantly higher agreement with
communication oriented learning strategies than did learners of Chinese origin (p <.01).

Question 2. How do Chinese teacher beliefs compare with beliefs of Chinese learners in
general and the respective three ethnic groups?

Again, the four factor composites were used to compare teacher and learner beliefs:
A series of independent sample t-tests revealed significant differences in all four factors:
Motivation (p <.001), Formal language learning strategy (p < .001), Communication
oriented learning strategy (p <.001), and Difficulty of language learning (p < .01).

The pattern of differences is displayed in columns 1 and 4 of Table 1. Learners
overall were more likely to endorse the motivation-related statements than did teachers.
With formal language learning strategies, learners reported significantly more agreement
than did teachers. In contrast, teachers agreed more with communication oriented
strategies. Not surprisingly, learners tended to see Chinese language learning as more
difficult than teachers did.

At the item-level, some interesting differences appeared. For example, learners
agreed more than teachers did with the statement “It is important to speak Chinese with
excellent pronunciation” (91.4% vs. 66.1%, p < .001). Teachers were more likely than
learners to accept the statement “Non-Asian students will maintain their commitment to
learning Chinese if their classmates in the Chinese class are not almost all from Chinese
background” (71.0% vs. 32.5%, p < .001). Moreover, learners displayed significantly
greater disagreement with the statement “As long as students can recognize Chinese
characters, it does not matter very much whether they are able to write them” (61.9% vs.
43.5%, p <.001).

Table 1. Distribution of Belief Scores on the Four BALLI Factors
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Learners Non-
Non-

Learners Asian of Chinese Teachers
Overall Chinese Asian _
_ Learners L (N=62)
(N=216) (n=123) Origin Learners
B (n=47) (n=26)
Agreement (%)
Motivation 57.5 55.4 62.5 58.3 48.4
Formal language 40.6 33.1 50.0 58.3 19.4
learning strategy
Communication-oriented
language learning 55.5 58.4 48.1 56.9 76.9
strategy
ID'ff"?“'ty of language 82.9 82.1 83.3 861 753
earning

Note. Each value is the percent of respondents who agreed with the factor items.

Discussion and Implications

We organize our discussion around five key findings. Some of these findings were
more surprising than others.

1. Learners tended to agree with formal language learning strategies more than did
teachers.

It may surprise some readers to hear that learners, but not teachers, endorsed the
formal ‘rote-learning’ approach. This tendency was clear whether learners were asked
about language-learning in general or Chinese in particular. For example, more than half
the teachers agreed with the statement “Students will maintain their commitment to
learning Chinese if Chinese teachers spend less time on pronunciation and grammar
exercises but more time on fun communicative language learning activities”. But only one
in four learners agreed.

For decades, in the SLA literature, formal language teaching approaches have
received much criticism; the teachers in our study seemed equally critical. However, a
substantial number of learners still believe in the prevailing importance of grammar,
vocabulary, and accuracy in speaking. Perhaps they want to build their confidence with
formal learning before they try the more socially challenging communicative approaches.

However, learners’ preference may not correspond to what actually benefits them.
As Horwitz (1988) warned, a focus on grammar and vocabulary could lead to pure
memorization of grammatical rules and vocabulary lists, which is known to be detrimental
to language learning. Instead, teachers should correct learner beliefs in this regard and
make learners aware that language learning is not mere learning of grammar and
vocabulary.

Of course, grammar instruction is still deemed important in contemporary SLA
literature. But there is debate with regard to how grammar should be taught. Instead of
pure memorization, the current pedagogical approach is that grammar instruction requires
task-based approaches or should be treated as a dynamic process that involves meaningful
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interaction or context rather than as a static set of prescribed rules to be learned and
memorized.

2. Asian learners endorsed formal learning strategies more than non-Asian learners did.

This may be the least surprising result. Our research adds to empirical evidence for
cultural influences on learners’ language learning beliefs and styles (Cortazzi, 1990; Le,
2004; Simpson, 2008). Our result is consistent with broader research indicating that Asians
prefer a more formal approach to learning (e.g., Watkins & Biggs, 1996). The results bring
further attention to the importance of teaching in a way that takes into account cultural
influences to satisfy diverse learner needs.

3. Teachers agreed with communication-oriented learning strategies more than learners
did.

Apparently, learners still have some reservations about and/or barriers to embracing
or applying communication-oriented strategies. Perhaps the linguistic resources were still
inadequate or unavailable for these novice learners of Chinese to capitalize on or turn to for
assistance. Another possibility is that these learners lacked knowledge about how best to
deploy communicatively oriented language learning strategies. If so, it is important for
teachers of Chinese to build and expand learners’ repertoires of efficient communicatively
oriented strategies, create opportunities and situations for learners to practice more, and
model effective communicative strategies to learn Chinese so as to develop learners’
fluency in different aspects of using Chinese. In short, strategy instruction is necessary,
particularly for beginning language learners. As well, teachers should make efforts to
discover where learners’ barriers lie, if any, and help learners to remove these barriers.
Issues to discuss include the most effective way to guess unknown Chinese words, and how
learners should handle the situation when guessing fails.

Although formal language learning matters, it is paramount for teachers to
emphasize the equal importance of fluency and accuracy in language learning, and in
practice effectively integrate the formal language instructional and communicative
approaches into both teaching and assessment to promote learners’ learning and progress.
Fluency and accuracy in language learning and teaching should not be separated from each
other; rather they should be inextricably linked in theories and practice. Apparently, this
message has not yet reached the minds of the learners.

4. Non-Asian learners preferred having (at least some) fellow learners with an Asian
background.

Teachers were more likely than learners to endorse the statement “Non-Asian
students will maintain their commitment to learning Chinese if their classmates are not all
from Chinese background”. Contrary to what teachers believed, only one-third of learners
agreed with the above mentioned statement.

Even more surprising is the comparison of the same statement between the learner
groups: Although approximately two in five students of Asian ancestry (Chinese origin
and non-Chinese Asian) agreed, only one in four non-Asian learners agreed. One would
expect that non-Asian learners would be daunted by having other learners with an apparent
advantage in learning Chinese. Instead, they may expect to learn more if their fellow
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learners are more competent than they are. This counterintuitive result may point to one
area that requires further investigation.

5. Learners were highly motivated to learn Chinese despite acknowledging the difficulty of
learning that language.

The discrepancy in motivation between learners and teachers suggests that teachers
may have underestimated learners’ motivation. The pedagogical implication is that teachers
should endeavor to make the best use of learners’ high motivation. It is therefore advisable
for teachers to conduct needs analysis and take into account learner needs in setting
appropriate learning objectives and designing instructional activities. Teachers need to
engage learners at a level that is one step beyond learners’ linguistic competency: That way,
the learning tasks can be sufficiently challenging to stimulate learners’ interest and
maintain their motivation. As well, teachers should ensure that each learner receives some
“i+1” input that is appropriate for his/her current stage of linguistic competency (Krashen,
1982). Research has indicated that motivation is highly associated with learners’ preference
for challenging activities in the classroom (Schmidt & Watanabe, 2001).

Learners’ strong motivation to learn Chinese sends an encouraging signal: They are
determined to learn Chinese well regardless of the challenges they may encounter.
Moreover, the non-Asian learners are happy to have classmates with an Asian background.
At the same time, teachers should be supported and held accountable for developing
resources necessary to retain learner motivation in order to help learners achieve their goals
and especially to prevent them getting so discouraged that they give up and simply drop out
of Chinese learning courses.

Conclusion

This article reported on some of the results from a study comparing responses of
teachers of Chinese and Chinese language with those of beginning learners. The primary
measurement instrument was the well-known BALLI-Plus and the samples were North
American. Our results offer some important insights about discrepancies between teacher
and learner beliefs about foreign language learning.

Pedagogically, we suggest that teachers of Chinese should be made aware of the
possible disparities between the two sets of beliefs. Increased awareness will allow teachers
to develop targeted strategies to assist learners to be successful by maintaining their
motivation and confidence in tackling this challenging language. Clarification of the
underlying dimensions of learner beliefs, particularly the Chinese language beginning
learners’ preference for the specific aspects of the Chinese language such as Chinese
character learning and expectations of continuity of learning Chinese, should shed light
onto not only the practice of the Chinese language teaching and teacher education, but also
curriculum design and course materials development in North America.
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ARk X5 5] H BAE R A 69 R %
Strategies to Enhance Chinese Learners’ Writing Skills
W E
(University of Victoria, Canada)

KEVURF AN BELIINERF Y —AR RANFAEET IR TRALE Y
PR, BHEHFELZIIMERFH—ANETERT ., MERIF R T RS T
IRBFE I NS L BEEFEROGNAR, LR 2 XA LR TR 65 EE 5 A5
ARG EBENRE A FET, ENINREHFRE L, FAREINERFIRE T,
I REIF A B e B RS, PR FAMRE, AR ACESKFRT
KB AR GEH AL, AR e T A P A . A SR B MR B BAFH 5 6 3248
RAEE K, NBIINERFIRE FHZAG RN, ARF AP E B T 985 5 1%
RENHFESARKX, RELSEARRESRAGFENE K,

RABUEHS, REZZFHEAHITELBIGRBEEL, HFHLIAABHELR
PEBFEAETTUATR, WBRFHFEEEGIEARA, REALRTRE h—
BAR—BFHEERE, ET BRI LT, B, MINEBEHF O A
BRG], HFE AR ERERKIR GRS (TR, T, 2006; ¥ FHih,
2002) . B SNA L EIFIN A REWTEILIE R ARE 6 B Y R BAER AR L, X
BN AEBARIE RO EIATT T Lok, Bk, MBI IMEHTHT S
FIHEBEHFOIY, SFENRENS, BLINHENE G T E & 69E Ak
REtemegg oy, A, RAMAKRA, THL (2002) REGRZEBERLRE
A AHF AIFRARLERILIIRIEN, 1220 R AT RREELELA KSR, 25
TSRl —Z BaKEMILE, 5H (discourse) 892 X 45092 L IRRIR
AAEPAE R GIE S 4, RAEMEBERL, RRBFRSZANGTHAR, B2LTH
—ANEF ., HiEXEER (coherence), LM Z#iEH /F (cohesion) (FLE
%, 2010) o M RHL, NiBFE “RL) 7 AFEFEH “Welcome!” # A5,
HALLF -2k, mEEXTE, dit, KON ERRABERKFE
ARRIERERIRANGRS, KRMNATRLAMBERF PAFALE8, BEER
I, R EMN—2 2B LKA — R T AL H £, bk, RS TE8F%
SIRZFIMHEFEM, AMNMEELFAP LN T RIATRRGTN, SHTE
IFFHE 5 2] BB M AL A W42 8 F, AT RRA R T, HH
& Lo

X2 RBANG— T RAEMBRTIERF FAE R 6 —A DB T RBLA MR RXE
HFEREFITAEARBXAZNEERKFEF . EFEFZT —AXTHATH
RO F HITiEZ G, XA R TR T IUAM L EL, PleZ P h2RREHY
(BERPL) F—MBELPAHAIHFE—F “KMNFERIEK, REER, KREX. 7
FRXEIEAG, FAMNITMT “FR” . “ZER7 | A2 “ER” ZJUAFILE
BEE, REHIMNNIE, RIAEAMERLFARE-NELETF, REILHMNE
FRF L, MAERFAEATEBTRIIAA—L, ERAX =P LEE B8
AR ED, FleenNEinaFEERR E, ARIFIF. FAREFORFAR
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Bl X AR TRERRARFY, ELEFHOTF. KERFAREGT
BLPaRE, ETIHE AT “ENFRREZE, KEER. 7 EINGFF
0“2 AAETIEE, “EX” EBARTEE, XHEATAENRE TRIEEENL
O, BASGERRGERE N, AFIFEF AN R A IGE R R R R AR E
b, Rz o, TF Iz AR “Ex” AECEN LB, BHT “KREERAK
MNZEZNFR, 7 BREANGTHELEE A FHM, BLIHANGF a4
MAERR . IANEGFERGEMR T AT NG “T—F—8" 44, milxg
BALAE R T A E N RIELE, BRXFALEAFT, FAMNRDHE B ZHFY
8 F A EHIRRAMBIGEGIAE, FAMERNENTH G E —i5F 0miR kE
B 5%, HERELF BTN EALIPEARMNCANIES IR, FTAL A
ME B IE, HIF—ZZRH T FEAKRFIERDRETELNYFR,
VAsk i Bt A% (L1 transfer) 898, Fb—/AF A& a T2 “HKMER
RIET, RRER. RR? 7 AN T mEAE A8 THE, TRIF@MHH—T,
BAVT AE B, EA8) Fifshe T — A& £ 09 9 8 sty IR 7, WX
o] &) B AT 2P L — & 0 I G E R R IR RS, X ARG A IR AR A9 9] &) s AR
BRAEMFIGERFHAERFARE TR T FANIEST TR, 25T
TH “BMNFRREE, RERER? 7 AHFACTFER LML A TN L,
T RAEWE P IR 705 B, TARMY IR FRENRIL T A9 X FE AT
FHYIE T 4aif, LA I B AANES A A E LR R E AN FRER., REL
H—ANREIABEG TR “KNERIRKRRD, RiER, RRER. 7 EANEG
FEARRABEGERR PR, FABHT “RRKRN IHE—ANERAFTX,
TIAMVES A KB EHRIE BRI B FOFR, mEERT —ANEw LA RiE
FEEFE, BRFARLELEFERNTZIAEIL, [2L248FFRET —AME
IFOGEIERNBRAENHFE, LWRERRE T —AMRIFOME R B F &£ R F1E R AT
FrIR AT R A T RE R

EAF—ANBEES AL FARE T — AN 3%, W BEFF A A M
AFI BB FEMAR MG T, AT —RGLI®E FHRAEFTERBER
BTEEZ A, BTUAMATRE 9B ARAT 69 B0k, X AARIL T Vygostky (1978) P42 b 694k
FALE5ETHXRNARSETNRBLFIZRE-AMELF ]IS, —ANELM
K4 (scaffolding) #9553, XA TR LR 7 Atk B — AR AR # 5
WiES. BF4FIRTER IR PG ARR 6 6] Fa8HE, AN GES 5] 0%
BAFN AL HITIRG . IME—AGIERT ARG, IRZOEE%S], BET—
MR IRERKFOHFZ RV mE R EHG, REGDBEREEHSZOMNE. RAR
FAEFEARNGEGFHARK, BRI FHLZ NN ZHELEL, I—HFF
RS T BAES S F T 2 B E G TLAN RN,

ATFINEREFZHRERN AT B ERRKFZT G FEE SR
b6y, FEEEBEEHFREPHES £ M. Grabe #= Kaplan (1996) UK
Nation (2009) AP E BEEHKFF B EMWREN: (1) RS EEUELH
FooN; () REEEUAEXLhEWHmE:; 3) RYETUETHENSF;
(4) B Y EEARAENER. BARRB, FAFZABENNIEL S AN FAE
NEmE, RA Yl eyt B4R R ATAA 4R EES A E
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BEHE, M RARREK, ARE, MASNBEHERNEALL, AR T
EERA FesmiR ) R A KAE, B, NG BEBNEERATRAATHEZER
KT A, AR T RN SR, AN T A EM B, XA
BAEE, 2FEIEFNER, ENIEEE AR, XA T H 5
SIET iR, BSMES AR, AME IO B/E R ., B4EGRE I,
HIFLERAEFERLN)F IR BAEIAEAPHIUANANE, TEBEEHLT, HANLIFE
RE &R, EART AR R AHITE, ST AR KA AR S, EEANTHE
AAEFeF ) EAEIAEY, FARLSEEHE, HIL. BE. BE. HEF A AEF
EMBOREFEFEIANTEHNSEZHEANFEINS., G, HIFLEEIEINLF
ERBEREBRGHIES, ILMANSHARUAE, BUEAMEITEZREELE,
AR AR S A3 5 T R A R 89355

AT B RPTEGIANB X AERHFRE T EEEFGITHEHE T AL E
BN F RN, Bk, FEANBERNERENTREGFR, NTAARR K,
W BAE R 6938 R AR R 52 5] it g, B3 XHE—ANEF, MNTREZTETHE
RRBELE S RAE R k. ok, BMTURBLFEZREINKEFHGFENLE
3, INBHEHFOESHBTRMNAEST REAZXATHEH, 4448 FARR S
FaYIEFT A RBTELRED, NAEREXATHAXWRN, @WFRISTHSE,
BAHAE IR T R TER G T ko BR, EEANATESNT, FAEARRAE T FF 4
R, MATAMSQERERFFIRNRARELT X, FF0NHIESTRELELSHF
e RE, THMERHFESAERLHAZE, FALRTRAANELATHIE
Fa it 5] A 69 A ik o

HIP A ZHBEHRSE ., R HFELOEAE, TIAE EUT I EZEBRE
vt ieAE 89, HF LR A A LA AR S A E S 0 O A

(1) #2354+ % (experience tasks)

HAFATRBOESELR, METFANBERAFETHORNE, FTMESF
AP S0 R AdE R EET R R AR BZNEMZ L, o R BEAEA B A8 Xt
BeE AT, TVAB AT K, LFAE—RITEHEEOARABEUARLEH, &
ZHETALR I E T AREANA B TRAS B RELC, X E&EITERHERF
ABBAERBHE%LI) P L, FHNBHEME AR, CANERENERFAET
PR RAIRAT T AR ah, RAFACETRAR FHILA B TRALIEHAR, X
B, RAVEFZER R B IE, TTIAR vk 2153 0918 A R B F &M 24k,

(2) 2R E54 (shared tasks)

AHER ., AL ABEWAM B IE, SHATHBEGEE LR F R —
RAEL, TR ER, BP—ANREA)THEE, LT AR KT R
Lo AHRAME AR EHEERRTHRIEFAEKFH L., LR EHGE AT HRE K
F % Vygostky F#R oy “HaMERL” . Vygostky (1978) AAH AN A LR
SAER IR, Sl E AR T TR T RGESR, Bk, YE5EESA —7
A IHE, ERBEARA—MA KN T X, FESH KD RAE.

L AYRFER T R—BBHEESGIE, FAETARERMNF L ELFF
B a T, HIPRARKRERETTEAGE T, L1823 AH kAR 6 -Fa94%,
AR F T A—RGEEIE, REHITAKFEHE FILET ko S EMESF TR
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PAJG, FASTAMEAME LF, 222 RKeMNAESE EMm EHLF, FAKHIR
AL RN S BB — Rl — AR ERE EXREEL (Radford, 1969) o XAt4
LR BN T XE THEANERERXFFTHEATREIWESH TR, LHREREX
KR %,

GBI —HER B G XAFESRADBTR—BEL, KRR L
BRIPPI . MAVAE, FAZRF (EERREANE) A B|HITEE A R
T G I, B K S A ARE T 69 1R 15 A 2 DU A5 AR AT 69 4F L

(3) A3lF8 5% (guided tasks)

HTFAENBTRAMALTFIRLENE, EAARFHNEE—TaL
EBRE DT REFES, H— @ T AN RERE®R B AREOMA. M
“STIARAGEN"  (comprehensible input) Ei&E%T 523 T4 F 89 E L AtE A
C.2133 7 &N @magiiE (Dulay, Burt, & Krashen, 1982; R. Ellis, 1995;
Krashen, 1981, 1985, 1989; VanPatten, 1990, 1996, 2002; VanPatten &
Cadierno, 1993) . Ak, LFARBEXHFE—NIA, FHRAEL ] B ARENF
H AR “FTRMGMN” &KW@ EHRSHAM BAREGRRE, BEREFF
12 R 69 A 5] F 89 BVEAE S5 H VAT I,

ABE% (picture composition) — 454 —taRXA LB H ER A
FEHIMFOHE, ERXFAEAFH—NHE, SHEN, TUALFAEREAR NGES
kRGN, QERILAEE, LT ARERREIUNFERE, ERFAEEKFORE
FEIAZIANFA » HAEREELA —Radsktt, RNXAFAERBET —NEIE
B A 835 5 4Rt 4 ( Ellis & Yuan, 2004) , @ E % A FRE & =& 54k
#%¥ (e.g., Ellis & Barkhuizen, 2005; Ellis & Yuan, 2004; Ishikawa, 1995;
Swain & Lapkin, 1998, 2000; Wang & Wen, 2002).

#FEX (reduplication) —F A [Fi—NKF, REHITLF A HIE
—ANHF, REERFALTFERLNAMES LS E, FRHIANKEFT k.

"t 54 L (dicto—gloss) TAME S Fe “UREFLR” FEMZA, 12X
REEAR . X—EFH AT 28 A TEMN ZERFREF, MELETHIFi=
FA MR, BARBERRITAET BERE—ANRE, —BAF =B, RBFE
B RFAett S a9 B, PR, FATLTRIAAETRG, REA A
BiE R F8iE, MR RE, FATURIRER B BN E 68 E (I1son,
1962; Riley, 1972; Wajnryb, 1988).

T BEAE (text-reconstruction) —F A iz — MK F, RHEHIFTLF
AWE—ANKE, REZRFANAER LA LB H R0 LFALTE,
HER IS TR, 485, K48, RIAKFTURAR ARG N ERHFE,
T URF —ZKFELSFAERTFEZHLF (Nassaji & Tian, 2010),

L ¥ HF (text-ordering) F A LRPNTIRF G F, 2RFAE
RIEIF KRG Z NP ABAE BT F R F E 5 Rk, XAPHEF 255 T A
AT E@E, BPFAS B RANITIVRA G985, &R AEMERB— 20X R
VAR & RN B B — /N EF Ry a) T,

(4) ¥ E4 (independent tasks)
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M BRI S EERFREFTHRG—FED, IR £ AR IR
AREOEETAANASMRKRIZAARZ M IE ZEMIBFHEHELES, HITHE
—NAE, FAERITR. ARin, MBS X RIZAFEBEEINEGRL B AT,
BRI — AR 2695 3], AFRIZIANBARGEIRP, HITg LERHKIXEFGE
YEE S, RBi48FF A URSEMG BERTT . BRANETRE O BEN B AL R 6
BAER ., FENGES iR, ALY S BRMEBRICANE S TR 6 LS
BRTEIRAGATRY . ER T A R kA Rk, DR T AR IR S B AR I RS A AR
RFEsin, BhHKPE, ZHRENIER.

H— AR E R ALIANBEOR ERES TR EHE T, REEAT,
T UARSE F IR F LR R B A AT R = A BAE 7 X, R —ANRE R TR £
7GR, Plie, BHEFOBETUAERFARITR, RELR TR £, 5%
H509%T R S BB FAGEKRTE. BEXER, FIH, FFELBE,

HINGEHITE T RGN — T AEFTRANR, F—FRHFELE
T, TAERL A AR BAERFAESGT R R, T EH X
B H BRI S, RE|FAMNGEBEN AR, M S8R GE, X AALR
K IIE Ao HOT 69 25 /B B Aot LA a9 RAZRT? BAAAINA, HIFTALSF A
HOHFTR, EERBBAERFAELSGEERBRNG LS & Y3 H R ag i
¥ B X T, B AAMNSEINN XL F%S] . AIAR T3
By by 25 5] Ao T S AR A9 B N o

CHARP LY B—May (M) F—iRAAH — A 24%35], THLHITFR
BT =AW, BERTEIANGIIGEX, RRJFENFE] A, b, £FHT
WA 2, A X — BRI E)

IIFEF T TILF %, F— KRB AMBRGEI, ke
AAeRAEGEE E, R, RAROHTIAEI, 2—fKE,
RERERORLET, 2IMLRORLT AR ERITTL
—F, E@mARaMmL, TF—KERAF, A2 hm. £
BMAEIET, BALS, WA, FIILER? TR, 2 I
&L RELANGGEESTL, MBIt RNETRL, —7&
alTRIERN, TREAFTZR, HEERWARY, ASTRLH,
AETHEE, TAARZXALSTREN. E2DR?

HAZXANGI]FR L AR E AL, FERROEZLERAE, A, B THILEGEIIRKR
B4 PR R IR 4 5] B R F AT AN, RIFETEAAIFOEELS], XK
FAETR—EFWTEEL, THENE, LFHAFFFRARYOESEES. KEAAL
R 69 9L R - EstAe A R 69 B AR S, A0 Rem A dEF 4T,

TR B EARMEAERERM EZ LA FZE, RELXFARETHRXE
HRBOLFE, ARXE, KOMEERELHLS, Fid, LT 0HGTRMEEH
4B 6 0%,

IIFEFTHILFE, F—RRBRXA_ 692, ERE

AR a A Eo RiE, R MARAEE, £A—2R%E.
RO E, 2L RTINS ER. EWATI
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wRe—%&, ZaA , ‘A —RKERF, At abLxh. £
WMAZIET, XA , LEA , BIRLER? TA,
EAEIN : REERNEN , MR I RILE T 4
o, —Z& Ry, TAFTZX, TTLERY , A
T M, AERT_ W, TARAXALSTREMN, ?

X FHFWHF EN B R FAIRITI R A G T 508 — 7 693 50 5 347 HE
e FASPREA—E, FFEAABRTRTENERES. IANAFEITRERT
FAEERD, LERTRMNGIRFR,

1. REFEERORALEL, ZIALEROLRELT N8R

2. R, RAKOWHIARZELT, —2RE,

BIARET =X, fTRHERNATRY, AERTHELN, AT HaH,

TRAAZASTREOG, EAHIR?

4. EWRAELZDET, KA LT, WEARL, FFRILELK?

5 TR, 2EIXREZ: RELANSWRETH IEEIRAET

ReL, —ZAaireiEkey,

6. LITMEF T HILE L, $— kLB X AR EI, &R OEH

AL F o Az b
7. ERAITFREO—F, TahLaimr, LAH—KERF, LT A
’@J‘Xi;ﬁo

A IAB T AN GE B 94E 5 3D 0930 A AR WA E £ A AE X,
FIE 5 XRAALRERF P BEHF G — X TINR, FHHAT 5K
JUA R, BRETEAAG— DL, PEERFTLTIA, FHLE S AMBXE
BB BNMGEINT, REFAIIEST iR EIR, HHNESFROELT T
T B AF6y & mk,

B E LK

Fnek, FIR NGRS BAERKFHRL. AT BB, 2006.

F Ak, MO GE SRR F AT . AL P BAR A B R, 2002

HER. XL 6. Bk EEsNERE kAL, 2010

Zdh SRPL GRA 1) L 4dbw: SiEH S A, 2003.

EP4p. BRP L (M 1) AR BEHEF H kAR, 2003
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24.
WA, AR E—EHFM “AFEH TH” GIRFA
Co-existence with the Same Destination--
A Review of the Student-Centered Teaching Concept
F4the
(PE=@FKERES LFR)

C—PRTEE, ATFEG—, AT —WFLE” . ARHFH T,
AARA R AR, FRKREEF K, BERFHFY, IHFRFHHFT
HRGAERFMERINT, HRE—ZGELIFL AL TG T KR VA
FAANT, LAFAKRKTLERRAINEZTF? | RREFTERHRFTEREA
RKAXDIENELE (EFBRGEHFHIKRE L REAR) ikis, TR KA. fb
BB AT LAFIEF P LOIE, TRILFAE EFRZTFMNAFEITRFELT?
FAEIKEZMFTL2? FELAL—2REF. AKX, ORAA. 72K, KA
REARGG? ERKGPIARFRES, 2ARE, A EZHFHP L
HF, EIGEMRGKREF, RMNLMANFLEMSOLEEfo R b EAMNAH AR
R—/NEEK; W REALFARNAEG I ARBEETF, REFmiRMN—4
HMEHREGEE, 2ABMNBITHERAFHE! BRA—ANERFELRR,
WA K F 5 — R FFGEIER AR A L 200 NFAR L, AFE, RFTFitfe R
=k A B E, EXled B ARG AR AR YT R %
WAL SA R, EAEA AEA A3t 6 A AT o B LT 69 U AR R R X AR,
FEEMAETPEAARGELIG, MMEWL, #F0, BAFEHE LT
FRék 77, #ER T B KL RS, TRRZVEREH LRI KRG
A KPR, EE2REXGRZEMEAMNAT, CHFSAMNAEEZRIKXMNEITEL
HGEP AL, FACZAHCE, “URAN I FEBRBO
ZRAFXGE R, SREW, FrmkT . TAKXRMNLAER, K550
Fof AT SO FH —H, “WmALE, Wmigtb5Eeg!

AT FOLEERFF, BHATKTAMRI D —ANEAEANEZPTEI N
A BHRREROET, RIAARREBRMBHZN “UFAERNT” MAHLSFAE
25, LFATRYANESE, FAREAENCLFEFEAANE, HBE—A
RILAZFIET, MBETOERARESZHREALAE FiRKM! K
T, BT, TERT. o o o RATIRZHEM, RHIFREEL, Nk, =, B
F, LR EF. A EHM, EMENE, WA IRAW (FTETHE) ¢iF
&, HAERATILFART PR XIENFEIHE, XA RS, 2 X H0HF
&, PEALWFALZI NG PO EIHKM P L FRG., IHFRFEHE
B KRR EMBFTRGEFT, HLTRT KK R, 4o R EITRE
KFFRBR AL FARNORLEBETHITRAMTLAEE, AAFEBFOAD
AR EELR R RSN E ST MmO, ARFEIEAD, wRERELAY
AEFREERRFR, HIERERT T L0, CHETHE, RLKE
T o NRRHEMOAET, TREGRE, BIFOLLA. LFELEIL, F=
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BEEHFOBGLMAIEFAR TR FTA, REERKNEZITIA N LT
ABit— s it h, — WML MAERAFAEGERE K. EHF T KA
TEREINPEARAARBMEGET, AR TH 203 4E R0, AN
WRMES, RMATFE, IMNAER2E5F, XA RFEFRIFTEL
AL E, ik 45, 48, 48, BAG Rk, aRFHEK, LERFLT XIHR
INAFTERAZSY OETAHEANED, SRWEMRGENFERELRE S .

RICFBRBZTH =Y, REXEZ4ILREMGHE L R i),

R 3)1F, ABBEE—mB—BINREMA B4, F ETHFATEIREX
BIF0 &4, A4 — 2] b LT —@mAS D, Rk ie R LA 4144,

— e ERERET . AW BE TRk, =% EREN&, RiEEFRH,

2R, FR, T%. BHEZAERNEY &S, ST ELKET, LA IF R
FiE, R ERCEFARLELET . TA, ILTFTERT ZFAIL#F &AL

“TIBE IR, IRRBFEMNAFENT, BTFEHFAEFT RN, AR
R ET., dobd, SGEHFFLEILTE “RedRR" , T eEFaHhEL
To MEIFER RN E, RHBRAZKEIBAAE, WEAE, INEAH
I, hE, HEBXEUMAERX—FHX—RAX—REX T WL R
Freeees B TREH 2AHM, H2AKFEX, HARF T &, HEZKFEGER
FEEH K. B FREAFRIIZINA: BTHHRALET R RAE T3
FAEE B at. HaNR, BFH., #ILAa T, R BF—HBEHT THES, K
FHALEL, RPAESANTETAREFPOEKRERAY, TRTCMNEENS
L, BREZERAMKDESGABERBEZTOEL. KA —NMREFNFAERA
B, RAMRER, AEBEIEME, AATHPEREMAGE L,
% —K, REFETREHAMOH, WAERE LR, iLFmBEHL (iE
276 301 &) « AAZHE, LiRIfbie MR AE—T, BRBMELFM
Eogd LHEfE . RKFRIP, REZLHETEHRIEELME, EGFEIRAF, 12
R RKNA—FRF LRI, REXAKERA P LLMAE L4EE, &N
B “HIRKT AT, BREEHARERMNGHM, EREF. EA. TF., &
RAFIM 5N 4a4E Lay AR Fed) T, REBSATIEENY &, Mo Payiaisst
TGS, BROFHOXOTL, e X he FRH—AFI %44, —a—
GiTE b, itRFiEAAfa T, Rkl iR THER, SX%SF T,

KRREREEZMIFGGTFFIHE, RESHT, Tavkb, Rk Thm
I, Xk T, s b ey e XA LA, FPIRKT
et 4T 5| PG Al e, BRRBRE ST — R WAL AiE kR, TRt EN,
MR ABROE T 1E, FRAELEORZTR, HRIRAR LA £ KO B K.

APk b, MERE BELF, RIRTFPHAFAEPFEFRBG—
A, REGEIERRAE, ZAA, AR ERERXMGIFEK, A& EH LM
FHEENES, BB, Fbafriikrceg2tacai T, R,

RE, EINRTHCLF RO T EOLEERRLEE S, B FNAETE
HEAERAERE—, LTI, FMIA “BREFFINL” L2 FEHA
ez —, AW RLETRRKWET: BEARAREARCEN, “TF%, OF
oy Bk, wBA” , X Ee LML T ETHRIFIAEBRAIES
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Fow, REE —NRAGSERKS, MMENE., £2F 5 XN, B4 KX, /%
A, RIEARE. KGR, FEFBFFRARE, INFEMFHRMLR
R E S Fo LR EEE, AT NE A T KRB LR, M) 4E1E
PORSELEWW L, AILETAINLESSEEZ), ERMNOHSE
FAA MR, AR, BB ROFAAZI, fm HAEIT AT AR T BT KO
W, AFH N, BERE. KB RRERE TS T MR, REHHHEBENT
Loz b, YREFKREFHSRIWE RN, 3L EAREZFH L7 BN
295, Wtk & LT R B! REZIE, ERFRFREFONIZELRE D F
T A A FTFOAEF BRI HF B, EFLEARER/SF IHFR
FZ MR FR, VAR ATE B P 5 T 3T AR 69 A SR B K6 1) A Aebe T &L 3T 45 T A
TR FZ I LR R, EXINFAEAGHFPRRE TEE: FAET RKRORIT
BT, FATRE 26, ERNEARZGFE P, M85, 65
N, BEHAFREATRE KA, Eftbay S1EF, RELAAMA TR
TRTFHIERITEOR L ab k., RIFERE, FRMRESESFHZ T Fd
R, #HEES, FHMR, KAk REEE, Sk R E RN ER
TRELE, CHEFRBEZRAEINIAERFAEF) BNRFANEIRAES
Hg MZAH: RUBT R XN ES, AR TLRP HRAGED.

BEXE, LHFAHARH, IRAZENZITFARXFMG, HFELAREK
HHEMR? SR, HMAHFPRTHV G, MARARTEWNTRT., &£t
B PR ANE, 128, TAR THOEM T RETH, WAL XAIFHEMA®
TRHIFPH . AEA —NEALEL, FRENBRHEN—KREL2T —KHEEX
HAHENBREROFAER —BHM, TRAAINERGFAENERER, T2
EANAERGFEAN T, AEMINGERF 7RI, #EMMK 50 SR8 (iEH
AB) BAAGLW, EEMEHM, GEEXWAERFFGHM P, REH
R — KAt 52 Rag s, EZF a4 ege LS kFa#H e #M 4+ 3
"5 ? 2001 FRAAEFEHFDRBZHOGBEHRNFZHEL, INFRAEFRH LY
Ak, BIASAESETFNAE, AR A E B EREIRFHM, HILFR
KIEG RALFHAM, AR EE XN, AERKSEE T, €& AL
BF4E2 5P aRZERF LER. HTAH=ZF kB EINFER, AKX,
I EZ 8: 00—2| FH 4:30 A3 AP L LR, DFmP S P aiERIZAEE A
PAEF, ERIEEINFRRIRRTINEG, RAATEMALHEKT AR
BARRZ—ANELE, ARAHRAY R, XTFRLA A BOGHES, £24E R
EEHEMI P EEM; AEAFELRZLIBH, mAMELFRMNTFES
RV B8 2 A 03 3T e, 60 T 5 F2ARE, BATRS T I
P LAT, BEAALENT MEREZRRANFHOARRLSBAL KB, LILFX
NEREFHAILTLFAERFTEG S, ANLFRELFEE, T, HEHdL
AARE—wtm EAANZ, KHZRME K P &£ E Assunmption College
Sriracha XFTF AN, AOHZIMNA THGHEM. B2LEIHLXEHZMGRE
AL, FHEERHELRED . BALHEITFORKFREAR R — B EN K
B b FARERAGEM, FERANER, FXE, —EE&MBEIRIES,
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RALTLIFH S VBT, LEHEEHMEACHRE, BIFFFHXK
MU CTRE R FENH T, TR ER I ELS ek T L, WIRKH—F
W7k, BN HEM A RIFGHM . 4o FE B LA K FIUAZXF KB R -F.
M. REEBLRABBW (P E) #HRIF. BAFTUET £ B BN KT X
BHR ARG LU TEHS, BEMAT! REMBRBE T 1997 F, 12
EAKENRRIF. REFEZHITERFEIFES LI B EIRGERT
W, Y2853 FIXAHM T FFOFAEALERRMER. RAAXINFEER
FREGRF AR, BERAEFOEAARIZIAFE, XEEMT R B R S 4=
“pEA AR HOK” | “ERAFLELRBEAPEAR LSRR, “HNSRHEE
R”, “BRE, hdE, AEFEMFRIFOXT, ‘MY, “TLRRELET,
“HRHATHR T, “TR”, “LBiEEARAES fo BETHR” Xk
BAHZEEBMNIRL, HMEEAFAERNR, KFEAGATE K, FHRILALE
7 —Ar B 5 A mE F B a— RO RZfe kR, AR A @D KA — AN 5
AHAFRR, FI—FFRAULEIERAF ST PESE, ARXLTHRT —
P EAANTEAIM. £FI06, EFE—RAEAFIH T THEEESL, &
P BT it 693935 E A R iR. FTATRE HMEHBE, HAHGKY], 28
By, REQSNINAE S 285, 22057 %, REREBLEN, LALA
B, TNERBAE, FAELAN A, FAT AR BERIR. 5K
F.EMRFEIHFE—ATEE, AFEXRXEFTPHIFRKFOE L69E 20
K, REEAFGE, HINBHRE AT, R R0 DALY ARk
A FFA, BXAE, AFLE, FREM. OXPE L £ EZ R R4 K,

A SR — MBI TR ERD ERAFITE IR, EHF, A
o ZHNHEMAKEZHLIRAG, AELY. KROEFWAZ R, A5 L
IR A BRI L E X A BRITIREFIE, F3H RSB A RSB A
RBEHBRe BAARNAZIHGEMABESRARKITT, Ly oM iR
— R KEDFEERZNNED,

BN AN: PHRPIFHIERFAETRTRRS, CRAEHIETHS
KRR ER BAR, ZERE BT HFRINERF AT E A — A R A
AR —MHEFERLRMG, LA —MEFERESTARY, NiZHAIETEG
HEBAM, TRAOKFNERRAITZIARGOEE k. HFERITEK, #HITH
B—NER, 3 —ANAZLGFEA, C2HIT_FAME, FAENF] AY
TR, ERANEMBELTRR, £2FARXANERXTR, ELELRR, R
LT R RBE, DA, SENFE, EXFEH, REAHEE, B
WFAEFHERY, B0, —FRARXFILAE SR, ZHLME, LHARFE
BEIRE K, BMABMPOTRL, RFANFTRKERRAELETHERT T &,
“B o\ A FHRIF IR E I F R XN I REBEMSATA
JLE R R0iE, mARRTNEES. T, 2%, BT F69. 2HLY
WhEER—HHRERRE, REEBHAD, ZAREZAHERERTTH,
HIFENRLBRLEE, BREFIE S, B ARG SEKER L&A ZH
W, THEN, AEBHOA, FEHLSLYEERFROKRKERX
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(Jeffbissel |) A—A4XR, R FEARE L EIF, A2F EZIFHFR
WA MBAERNRK, HERLE “4F 7 69% )7 (leadership) ” o HHLEY
TRERE, KRMEBRSKF LT, REZALATAET; ABRARRGKS
ARPABEEE, HERAGETFIRZ LA, T4 B NG F F ERGAF
RA BN T R, AmAZ, ZIP6G4e1E 7 AR X — Bk 69 #oPe 7 R K
To REFEGABGHFIHGEGRET L, AT EAMFLAFMFHEES
I, ILTHT: I E R FZE, FIHFETRIE. HFORS B IR
REFEABRBA—NRZHE, BREN-—LHITFATTAFTZH, KREMRIL
FAZEREHEENGNE, ATTARIH, EFREFAEAAFT I XEFRER
HFAR? “HRERRFOETF” o FIFGIRLZ-F LG, FTHELE K, e
AXREG, HHRGEHITF, EMFEZEEREOZ—ANEBRGHE. EAFE
LA, RMNLITERREG L, SRS, AAN, AMNEALAETE
Ao BIFALE R A0 H —%&, RNz b A AR BN A 5469
Hidk, —EJLERSK, ANERLRGRA LR, #ZATETHF XS
hkty, TFERMALZA? ARG ZHRAE, LW FAEDE 2RI, £
eGP G T —hfrF R—AKAGEFIT, 35X EHIT AR I 69 b2 X,
SEAKH, HRFRFAE, WHRD, b RbEIFOGHL, KL IR
BB, MRSk, HTHT. ML, Mhesd, BESH, AM#Hsd L
AERMAT, #ERAT, IRELACIE AT /) 693 I A5 40T 69 s 2 S
HEET!
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AR LFTAEHPE, RYXFILEER
New Lyrics for Old Songs: A fun Way to Learn Chinese
=
(University of Toronto, Canada)

BE: AHRFIBORNRFAER, MPEFIREOARKTOEEALAE, £
HMEPA FEFEREAD LY, FTiE, MERABIAR LR, HE
RHAGA D Fo LA Z ARG RF), FREkKRAE. RLKEGAELT K3b) HH4EE A
g, BREARNG S R LG iZ G T LI, AL, FkRA b EEHKIESFE
g, R FARER LI THKRAFRE, A THROEE, RALAET —
RIVAF )P TAGIE, HAEINFFFTER SUEHRT o KRITQELF
LI, HAREBEE, ERIEL, MEEEM, RARAMRMG B EHE Y, B
FEHRLIFEBE, FREL, WiBEF. XLHFEALFERN QAL FF
wHiR, FARYTIAY, XK MARK, HARaR. AR E A QKR
BFLEFOER, FH—FHACHTOSNENERIAS, Hw (—) FEREL
B3], (Z) HEHEHREE, () AHGHAHZHRE, (@) AF5FF
HETREE, — Tk, ORMAEBEGGT IS, BAES, NFEE, —%
213, LT RARBFFEFTROGBNMER, EEFAERAFTZREGES P LK
F AR G BESE A2, AIMEHTIE), B bEdy, IR EL, MARREHR FGHIE, Kk
WIERHF R, EH P AL & E IR

R EEMEHHKZ—: (FF/FF LY

[1] Jidng Huayu, du Zhongwén,
HBEE, FPX / HEE, BPL,

Speak Chinese and read Chinese,

Shi jié chdolid yao jingén.
HRBMALER / HERVAAZER,

Follow the world trend closely.

NY woé ta, gi shangzhén,

M, LR / fhifk, FE%,

You and | and everyone, let’ s all get into it
Mdnhudi réchén.

AR / FHEHY.

Full of enthusiasm.

[2] Téngxuémen, y& fafen,
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[3]

[4]

B2/, gl / AEMn, LXm|,
Students! Make a great effort, too.

Kétdng néiwai dou rénzhén.
RENIARRE / RENIARRE

Study hard in and out of class.

Zdowdn lian, té qinfén,
TR, HHE / Tk, FHH,

Practice Chinese over and over day and night

Yiwdngingshén.
— R/ —AEFR.
With passion.

Hanzi Pinyinshi jTbén,
EFHERER / AFHFRELR,

Characters and Pinyin are the basics;

RijT-yuéléi bua fu yduxTnrén.
BRARTEACA / BRARRAASA

Determined people will keep on working on them all the time.

TTing shuo du xié, fanyl bangchen,

BT, MEFER / THET, MEFH,

Listening, speaking, reading, writing, with some help from
translation,

Jianféngchazhén,
REHGS / NS4,

If you make use of every bit of space and time,
Jinbu va sui zhe shi jian féibén.

BV FREEREARSE / T FRENE .

You’ || make progress before long.

Chang s1liang, duo tiweén,

FEE, ZRM / F8%E, $RA,

Always think of the language and often ask questions;

Cihul jufd yong de shén
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FR G ERIRA / L & REAY,

Then you’ || use the vocabulary and grammar well.

XTntiadandi, maird mén,
R, AP / FHRA, EA,

You’ re advancing into a wonderful new world

Wlcdi binfén.
AHEY / AHEY.

Blazing with colour.

MR35 : Ye Shanghdi (& _E#) Shanghai at Night

Fan Yanqgi do zudc i TL)IEAGEAEZ / JEMH4E18 Lyrics by Fan Yangiao

ChénGéxTn zudoqu MRIKFEH / %IF/H Music by Chen Gexin

W4 Xidoyan zhuyin, Yingyl R/D#EiEF, £F / R HkIEF, Ei1FO

[1]

[2]

Pinyin Romanization and English translation by Helen Xiaoyan Wu®©

rLlis, RELE / REE, RLEE

Yé Shanghdi, yé Shanghadi

Shanghai at night, Shanghai at night,

RAMBTII | AREA TSI

NY shi ge bu yé chéng

You are a sleepless city.

EEAL, HRE /) RITR, £ ER

Huddeng q7, chéshéng xi dng

When the lights are on and the sound of the cars are around,
HEH-F / FFEAF

Gewu shéngping

The city sings and dances to celebrate the good times.

R, Ed / R R4, ERa

ZhY jianta, xiaolidnyfng

You only see her smiling invitingly.
R S ENN ) K A BB T U Y

Shéi zhT ta néixTn klUmeén

Who knows how low she feels in her heart.
REE, MAHET / REE, AT

Yé shénghudé, douweile [weilido]
The night life is all for filling
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R/ R
YT shi zhda x i ng
The basic needs of her |ife.

[3] MBEXREBAANAR / BAREAANRR
Jid bd zul rénrénzi zul
Wine doesn’ t make her drunk if she’ s not in the mood to get
drunk.
MRARERT HA / ARARERT F 4
Hiatian-hddi cuotud le (/lido) gingchin
She’ s wasting her youth foolishly.
B G ERE, RIRIEIN / BRENEIE, (IR
Xidosé méngldng, juanydn x Tngsong
When daybreak comes, she becomes sleepy.
KESE / KRB E
Dajia guiqu
Everyone leaves
SFELEE G / SRILEEHNG F i
XTnlingr [XTnling’ ér] sui zhe zhudndong de ché |l un
Turning their minds to their cars.

[4] #:—A#H R / H&—/3 R
Huanyi ge xTn tiandi
She changes to a new |ife.
BA—BIIRE / HIHE—A#IR
Bié youyi ge xTnh hudnjing
And the city is a new place to be in.
BkE, RAEF / @k, RAE
Huiwéi zhe, yé& shénghué
Looking back on her life in the night,
doF B/ e ATEE
Rumeéngchix 1 ng
It’ s as though she’ s waking from a dream.
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