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Testing the Function-Value Teaching Method with Self-Assessment
-A Can-do Checklist
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Abstract: This paper focuses on how to improve communicative competence of
learners of Chinese by using a self-assessment checklist in instruction. The
checklist, which is in the form of ‘Can-do statements,” combines the function of
language with the structure of language. Results of the our teaching practice
show that the self-assessment checklist enables the learner to understand not
only structures and rules of Chinese language, but also the meaning and
functions of expressions in specific situations, thus effectively helping students
to develop their communicative competence.
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